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SUCTIA (Systemic University Change Towards
Internationalisation for Academia) is an Erasmus+ project,
which received funding for the years 2019-2022 and it aims to
raise awareness about, and shift the internal culture of,
European higher education institutions towards
internationalisation, thus creating a systemic change in our
institutions and in European higher education more broadly. 

SUCTIA builds on a previous Erasmus+-funded three-year
initiative (2016-2019), known as Systemic University Change
Towards Internationalisation (SUCTI). SUCTI focused on
internationalisation of administrative staff through a replicable
peer training approach that yielded measurable positive results.
Now, SUCTIA aims to empower academic staff by developing a
replicable model for providing academics with knowledge and
skills related to their university’s internationalisation process.

SUCTIA
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Universitat Rovira i Virgili (Spain)
Global Impact Institute (Czech Republic)
European Association for International Education (The
Netherlands)
Universitat Politècnica de Catalunya (Spain)
Centre for Higher Education Internationalisation – CHEI,
Università Cattolica del Sacro Cuore, Milan (Italy)
University of Porto (Portugal)
European Consortium for Accreditation in Higher Education
(The Netherlands)
SGroup (Portugal)

Coordinator:
Adam Mickiewicz University, Poznań (Poland) 

Partners:

PARTNERS

3



One of the inititatives of  SUCTIA was “Academics for SUCTIA
Final Conference” that allowed the academics,
internationalization experts, educators and researchers meet in
Poznań (Poland). The concefence took place on June 2-3 2022. 
 It provided a forum for discussion on internationalisation and
its new perspectives. 

Academics for SUCTIA 
Final Conference
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institutions in these regions, located in
areas of conflict and war, have found it
very difficult to communicate with their
international peers. These wars and
conflicts caused the higher education
system to weaken in these afflicted
countries, and the difficulty of
communicating with their international
peers on the other side. This research
paper analyzes the state of
internationalization of higher education
institutions in areas subject to wars and
conflicts, analyzes the operational
status of these universities, and
determines the best ways, tactics, and
means through which, these
educational institutions can maintain
contact with the international academic
community, and maintain their
operation despite the difficulties that
are going through.
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Internationalization of Higher
Education: The case of HEIs
That Are Located in Conflict-
controlled Areas

Mustafa Kayyali, Universidad Azteca.

Internationalization of HEIs is very
important for higher education
institutions because it contributes to
connecting universities with the
international academic community,
provides a link between academics in
higher education institutions in a region
with their peers around the world, and
contributes to supporting students and
the educational process as a whole.
With the spread of conflict and wars
around the world in the past sixty years,
and the spread of wars and conflicts in
the regions of the Middle East, Central
Asia and Eastern Europe during the past
fifteen years, many higher education



The EPIDI focuses on  distant internships
at university/institution of higher
education. The emphasis is put on the
identification of best practices as well as
on putting forward both the general and
the specific recommendations. Moreover,
the aim is to develop  e-learning modules
that would facilitate  carrying out the 
 internships in a distant format in an
efficient and successful way for all the
participants  involved - i.e. students,
academic advisors, employers, and
university administrative staff.
The distant internship format  us to
consider numerous issues . The primary
question concerns the ways of  
 implementing  the needed changes at  the
given workplace, i.e. organizing the daily
work in terms of cooperation with one’s 
 team, reporting to a supervisor,  solving
the question of mentoring, and others. 
It is crucial to determine whether and how
one will work from home, what virtual and
digital tools are best to rely on, how to
cope without informal interactions in the
workplace, how to distribute IT materials
and tools, and finally  how to acquire and
develop the needed skills to operate in
remote and hybrid formats.
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Dr Katarzyna Macedulska, Adam Mickiewicz University

EPIDI (EUROPEAN PARTNERSHIP FOR INNOVATION IN
DISTANT INTERNSHIPS) Best Practice Guide

These are just the most immediate
concerns. Moreover, one needs to meet
the specific legal and administrative
requirements.Currently, the predictions
are that the number of distant internships
will increase in the coming years.
Therefore, more than ever, this specific
format of distant internships urgently
needs some guiding principles that would
make it  an enriching and rewarding
experience for everyone involved. 
The Best Practice Guide prepared within
the framework of the EPIDI project on the
basis of European-wide collected surveys
and interviews with students, employers
as well as university academic and
administrative staff addresses the issue
of remote and hybrid internships in the
context of challenges, solution, hints, and
best practices.
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As a global phenomenon, internationalisation
has affected the main stakeholders involved in
higher education, in particular the academic
staff, who is often required to acquire new
competencies, to teach to an increasingly
diversified student population, and to switch to
English as the vehicular language in which
courses are taught in EMI (English Medium of
Instruction) settings. The opportunities for the
academic staff to receive training on how to
manage the changes entailed by
internationalisation are strikingly low across
the European countries. Moreover, because of
the pandemic, which has resulted in an
additional drawback to classroom activities and
interaction between teachers and students,
there may have been a temporary halt to
professional development courses in
universities. The situation is particularly critical
in Italy, where teacher training for academic
staff has not been a priority in many
universities, and where the outbreak of the
pandemic was severe. 

University teacher’s needs and concerns in
English Medium of Instruction (EMI): 
A post-pandemic perspective

This is the case of a middle-sized University in
the Northern part of Italy, where the provision
of a professional training course has been
interrupted in these last few years. Thus, a
needs analysis questionnaire has been sent to
the academic staff who are involved in the
internationalisation process and who teach
their discipline through English, to explore
their current needs and concerns. The
questionnaire aims to understand how
university staff are addressing the additional
challenges that internationalisation has posed
to university teaching, with regard to the
provision of English Medium Instruction (EMI).
Another aspect explored by the questionnaire
is whether the pandemic has modified the
teachers’ styles of teaching, and in which ways.
The results of this small-scale needs survey
may inform future decisions of the university,
with regards to the provision of professional
development courses, but it may be of interest
to other academic institutions which
underwent a similar situation.

Elena Borsetto, Università Ca’ Foscari Venezia



questions about how their partners viewed
literature such as poems and short stories
in Poland and Turkey. Then, for the rest of
the weeks, they prepared activities
regarding the Polish and Turkish poets and
poems via ZOOM meetings in addition to
other means of communication. Each
group was also asked to write two group
reflections regarding their group work,
collaboration, and the project. The
preliminary results and implications will be
discussed, considering the students’ views
as well as the activities prepared by the
Turkish and Polish groups of students. 
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Improving Intercultural Communicative Competence through an
Online Telecollaboration Project: Polish and Turkish Poets and
Culture

Ferit Kılıçkaya, Burdur Mehmet Akif Ersoy University

This presentation aims to report the preliminary
results of the online telecollaboration among
Polish and Turkish students through a course
where the students from both countries
collaborated and exchanged both cultural and
literary knowledge regarding Polish and Turkish
cultures. The project also aimed to improve the
students’ intercultural communicative
competence and knowledge of poets and
poetry, which might be essential for language
users to act as intercultural speakers,
diplomats, mediators, or intermediaries. The
direct impact of the project was on the
intercultural communication between the Polish
students and the Turkish students specializing
in teaching languages in diverse teaching
contexts. As a result of the interaction and
cultural information exchange through their
poets and poems, it was expected that learners
from both intuitions would enhance
communication through growing interest in the
phenomenon of cross-cultural communication.
Working in groups of 3 or 4, both Polish and
Turkish students prepared a term project for a
Turkish/Polish poet by collaborating through
online exchanges. During the initial weeks of
telecollaboration, Polish and Turkish groups of
students were provided with several tasks to
complete, such as introducing themselves and



Exposing teachers and students to an international experience has been a central concern of
the European Union (EU). It has been based on a legal competence in encouraging education
across borders with increasing funding, in particular under the Erasmus programme since
1987. Since early 2020, lockdown measures because of the Covid-19 pandemic have forced
Higher Education Institutions (HEIs) players to reinvent concepts, from traditional physical
exchanges from teachers and students to “hybrid classroom”, “virtual mobility” or “virtual
exchange”, “flipped mobility” etc. According to the European Commission, virtual learning has
allowed internationalisation to move a step forward. The rapid development of digital tools
has helped in this process. However, can we consider that by using virtual tools & formats,
without meeting physically, the teaching experience is able to become really international? 
 Our contribution will present some takeaways in terms of opportunities & challenges based
on a co-teaching experience in the frame of the EPICUR alliance. EPICUR is one of the first
selected alliances of the European universities initiative (EUI) sponsored by the EU since 2019,
based on 9 Universities across 7 EU countries. One of its main aims is to allow 50% of its
students & staff to benefit from an international experience. 

For 2 academic years now, the virtual course “European integration history from a
transnational perspective” has had a true European dimension by enabling a transnational co-
teaching experience throughout the 27 hours of the course and by offering a constant
exchange of reflections and emotions on selected milestones of the European integration
process and process of building transnational perspective among the participants.
Takeaways will be discussed, such as: EUI as a significant window of new opportunities for
international teaching (innovative concepts, transformational model, European &
international student audience, European funding), but with challenging involvement of
academic staff in the teaching activities of EPICUR.
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 Is virtual teaching a good way of internationalising teaching?

Prof. Sabine Menu, EM
Strasbourg Business
School, University of
Strasbourg

Prof. UAM, dr hab.
Lucyna Błażejczyk-Majka,

Adam Mickiewicz
University, Poznań



Approaches to internationalisation in Higher
Education have varied greatly from one
university context to another, both locally and
globally. Some institutions have adopted
large-scale strategic plans whose objectives
differ widely, depending in most cases on the
research agenda priorities. Other
unsupported attempts have been
implemented on an ad-hoc basis, without
much institutional intentionality. Although
there has been recent literature on the
different unsuspected opportunities that the
internationalisation process can set in motion
– through the curriculum and student and
staff engagement, among others –, physical
mobility and exchange programmes remain by
and large the most favoured route to
internationalisation. As a result, creative and
more inclusive, sustainable approaches are
often overlooked, if not misunderstood by
academic communities.

Linking North and South: A Roadmap to
Inclusive Internationalisation

Julie Walaszczyk - University of Mons 
 Ana Luiza Freitas - Federal University of Health

Sciences  of Porto Alegre 
 

In this context, teaching and learning for
uncertainty are becoming a prerequisite in HE
and practices need to evolve rapidly to be
more in line with the global challenges that we
are currently facing. As part of a collective
effort to rethink internationalisation of
teaching and learning, two universities,
respectively located in the Global South and
Global North, have joined forces to promote
“balanced and horizontal internationalisation”
(Stallivieri, 2019) aiming at building up open
virtual spaces of ongoing dialogue for
interdisciplinary communities of practice.
Based on alternative theoretical perspectives
on internationalisation (Stein et al, 2016; Stein,
2017), on the one hand, and observed gaps in
the prevailing internationalisation
endeavours, on the other, we designed a
roadmap that consists of seven distinct but
complementary signposts whose main goal is
to encourage co-construction of common
objectives and reflection on the
internationalisation process itself. In this
presentation, we would like to focus on how
the roadmap was initiated and articulated. For
illustrative purposes, we will use an online
course for academic teaching staff and
assistants that ran between February and
March 2022 and present our mutual findings.
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Ulla Lundgren, The School of Education
and Communication, Jönköping University

 Lucie Weissova, International Office,
Jönköping University

The covid-19 pandemic served as an
accelerator to prioritise local
internationalisation activities at many higher
education institutions (HEIs).
Internationalisation of formal curriculum at
home is one of such activities that has the
power to bring the benefits of
internationalisation to all students, not only
the mobile ones. To make this happen,
university teachers need the expertise to
become capable of designing and facilitating
international practices in their disciplines. 
The view of teaching staff as key players in
internationalisation at home/
internationalisation of the curriculum
(IaH/IoC) is well established. However, even
though teachers, in theory, may be aware of
their role, research shows that there is great
uncertainty about how to carry out their
responsibility in practice. HEIs stand in front
of the important task: equipping their
teaching staff with the competencies to
manage the challenges and opportunities that
the international classroom brings.
This presentation will give an example of
meeting this demand by introducing an
ongoing initiative in creating a staff
development course driven by the network for
Strategic Internationalisation for Swedish
University Colleges (HÖNSI).
A group of researchers, teachers, curriculum
developers and international officers
representing six Swedish HEIs have planned
the joint course with the aim to increase the
awareness of academic teachers about their  

Internationalising the academic classroom – what, why and how?

role as intercultural educators and to
support them in how to integrate an
international, intercultural andglobal
perspective in their own practice to
increase their students’ intercultural
competence. Our session will present the
course plan, its learning objectives and
contents. In addition, the dialogic planning
process and its challenges will be
discussed, for example, the balance
between theory and practice and the
didactic/educational issues: 
what is internationalisation, 
why internationalisation and 
how to ‘do’ internationalisation? 



Multicultural Education in the
State of Israel

It also accepts refugees from different war zones
such as Africa and Ukraine. The immigrant must
adapt to innovation, multiculturalism which  is
reflected in policies, school politics, strategies,
teaching styles both in the  community culture and
formal state curriculum.
The conceptualization of the system and the
creation of a connection between all the factors
within it will make it possible to implement such a
program in the education system. The article
reviews the heterogeneous characteristics of the
State of Israel and deals with the question of what
multicultural education is.
A snapshot of the social groups in Israel today will
be presented. In addition, various approaches to
solutions that enable multicultural education in the
different educational systems of Israel will be
presented. 
The heterogeneous characteristics of the State of
Israel a heterogeneous state in which side by side
there are diverse ethnic groups, different national
groups, groups which are examined on the basis of
religious belief a vast of nationalities and
migration from different countries and cultures
How would these also affect the
internationalization of the academia in the state of
Israel could these be of advantage or as a flaw.

"Once professionals are aware of the character,
traits and characteristics of different groups, they
will realize that they are more spontaneous,
discerning and skilled in their work." 

Gerlatt F. Benson.

What is culture? How does it affect the attitudes
and behavior of the individual, of the group? How
does the encounter with a great amount of
cultures affect us - on cognitive level, and on 
 emotional level? What are the implications of the
cultural references on the professional tools we
need, and do we really use these tools? Do we, the
professionals, educators, really think about the
culture of the person in front of us when we talk
to him, work with him, think about him and if so
then how?
The key to multicultural education is to help any
given student so that he can develop cross-
cultural abilities. An initial encounter with
prejudices and familiarity with the symbols and
characteristics of the external ethnic culture will
help the individual to get to know the culture of
the other ,become  fully aware and to  fully
understand it. Multicultural education is not just
an introduction to another culture, but the design
of an environment that reflects cultural diversity,
and especially the creation of structural changes
that express cultural diversity. Education should
be designed to suit every culture, every race and
every social group. The State of Israel is a melting
pot of immigrants who have come from many
countries around the world.
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Dr. Shiri Rosenberg Dr. Oranit Goshen 



Comprehensive internationalization should be
a priority for all higher education institutions.
Internationalization also needs to be
contextually relevant and shaped by the
historical and contemporary realities,
priorities and visions of societies in question.
In South Africa, internationalization has
followed concepts, definitions and approaches
to internationalization developed in and for the
global North. Ndlovu-Gatsheni (2021) argues
that these approaches are based on ‘colonial
vertical conceptions of internationalization’
and Eurocentric worldviews, ideas and
practices. This approach to
internationalization has been limiting for South
Africa’s post-apartheid challenges and
complexities and has contributed to the
maintenance of coloniality and Eurocentric
hegemony in higher education (Heleta, 2018).
This presentation will unpack South Africa’s
historical and contemporary complexities in
higher education, including the colonial roots
of internationalization in the country and the
need for fundamental transformation and
decolonization of curriculum and knowledge.
The presentation will also discuss the ongoing
scholarly engagement and work to rethink,
reconceptualize and redefine
internationalization in South Africa. 
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The ‘quest for relevance’: Reconceptualizing and
redefining internationalization in South Africa

Dr Savo Heleta, Durban University of Technology

The presentation will unpack the proposed
new definition of internationalization, which is
relevant and specific for the South African
context and takes into consideration
historical complexities and injustices,
contemporary lived socio-economic realities
and the need for epistemic transformation
and decolonization. This new definition and
the work on reconceptualizing
internationalization in South Africa are in line
with Ndlovu-Gatsheni’s (2021) call for
dismantling Eurocentric hegemony and a
‘horizontal non-colonial internationalisation of
higher education’ underpinned by the plurality
of knowledges and a ‘recognition of the
diverse ways through which different people
view and make sense of the world.' This would
contribute in the ‘quest for relevance’ (Ngũgĩ,
1986) of South African higher education and
‘open up the possibility for South Africa to be
an active and self-determined contributor and
partner in the global field of
internationalization of higher education’
(Chasi, 2021).
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Internationalization is not a goal by and of
itself. Rather it is a means of creating ready-
for-life graduates (Kreber, 2010). Universities
across the globe embraced
internationalization as its strategic imperative,
yet it is often compositional diversity
(Spencer-Oatey and Dauber 2019; de Wit 2017)
where the pride is taken in percentages of
foreign students or staff or number of
exchange students. The compositional
diversity, if not managed and put in purpose,
results in segregation and the deepening of
stereotypes (Harisson and Peacock 2009;
Zhang et al. 2016). 
We conducted close to fifty interviews across
a university in southern Sweden, exploring
different aspects of internationalization from a
multistakeholder perspective: management,
teachers, staff, and students. We confirmed
findings from the previous studies that
internationalization has multiple facets
(Engwall, 2016; Crittenden et al., 2020).
Furthermore, benefits are always perceived as
broader positive ideas, or ideals, while the
problems are quite concrete, owned, and
reflect the direct experiences of dealing with
the classroom diversity. The long-range
benefit of developing intercultural competence
is recognized but sacrificed for the short-term
orientation of “getting-the-job-done”. 

Incorporating cultural diversity
into the course design and
delivery 

Darko Pantelić,  Jönköping International
Business School, Jönköping University

This article contextualizes diversity as an asset
for the purpose of building a unique learning
experience (Valentine and Cheney, 2001; Kolb
and Kolb, 2005), providing the opportunity to
students to learn content knowledge in
international marketing by integrating
company-base internationalization group
assignments (Bocanegra, Markeda, and Gubi,
2016) and  fostering soft skills necessary to
thrive in the future workspace characterized by
increasing intercultural diversity (e.g.
Eisenberg et al. 2013; Kurpis and Hunter 2017;
Pantelic, Brandstaetter, and Florin-Samuelsson
2021; Wang and Kulich 2015).
The experience of design and delivery of an
international marketing course will be shared,
at the master level, in a highly internationalized
business school in Sweden. The intention is to
present principles of integrating group project-
based learning and experiential learning, with
utilizing cultural diversity for achieving a
course and program learning outcomes,
fostering intercultural competence. 



In today's globalized and interconnected world
universities put a premium on preparing
graduates for life in societies where cultures
and diverse mentalities interact. It has been
shown that internationalization experience
can boost graduates' employability
opportunities (Beelen, 2019; Rubin, 2019). Yet,
even though more and more exchange
programs have become available in the last
few decades, most students do not engage in
physical mobility. Moreover, the outbreak of
the COVID-19 pandemic substantially limited
travel and led to a sharp decline in the number
of students participating in international on-
campus programs. HEIs all over the world
were forced to explore online
internationalization options to give the largest
possible number of students an opportunity to
work in an international environment.
This presentation offers an overview of 13
Virtual Exchange (VE) projects carried out in
2021/22 by language teachers of Adam
Mickiewicz University who represent the
Foreign Language Teaching Center. 
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Virtual Exchange - A Cost-effective
Form of Internationalization at Home

All the projects were designed in partnerships
with international educators from 14
universities located in Europe and both
Americas. Virtual Exchange is a form of
Collaborative Online International Learning
(COIL) and is defined as "technology-enabled,
facilitated, people-to-people education
programs sustained over a period of time”
(O’Dowd, 2018, p. 1). 
Before the launch of the projects all the
teachers had participated in VE course design
training offered by UNICollaboration and the
Compostela Group. The projects had an
interdisciplinary character and engaged
almost 500 Polish and international students
in intercultural activities mediated by English
as a lingua franca. The teachers followed Gilly
Salmon's Five-Stage-Model (n.d.) with the aim
of developing the students’ employability
skills such as communication, teamwork,
emotional intelligence, problem solving,
critical thinking, and creativity (de Campos et
al. 2020). In this presentation we will focus on
the benefits and challenges the students
experienced in these projects.

Katarzyna Radke
Adam Mickiewicz 
University

Karolina Kuśnierek
Adam Mickiewicz University



Strengthening the role of academic
freedom in international cooperation

How do universities tackle the issues of academic
freedom and internationalisation? What are the
frameworks of their responsibilities for supporting
academic freedom with respect to
internationalisation? Stier (2006) emphasizes the
views on internationalisation in which he identifies
the importance of the idealist approach in
internationalisation. He is convinced that through
international cooperation, higher education can
contribute to the creation of a more democratic,
just and egalitarian world. Thus, the task of
universities is, among other things, to educate
citizens who adhere to an emancipative vision of
the world. This should lead to a sense of global
community and solidarity and prevent
ethnocentrism and racism. Internationalisation is
expected to foster tolerance, mutual respect and
democratic values, as well as a sense of
commitment to supporting the most
disadvantaged, by giving give them the desire to
make a difference.
From this perspective the definitions of higher
education values articulated in any MOU are
expected to be in line with internationally
recognized standards, including UNESCO's
Recommendation on the Status of Higher
Education Teaching Personnel. Besides, the
inclusion of higher education values in
international cooperation protocols or in
respective internationalisation strategies may
become a standard practice in international
partnerships between universities in order to
support academic freedom. The conflicts in Syria,
Afghanistan  and  Ukraine  pushing  us   to   rethink
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Farkhad Alimukhamedov, Sciences Po Toulouse 

about internationalisation policies of the
universities and laying the groundwork for a more
responsible internationalisation with a stronger
emphasis on exiled (refugee) students and
scholars at risk.
So, how do universities and states view their
involvement in supporting exiled students and
scholars? Could support for exiled students and
scholars at risk be included in internationalisation
strategies and be part of the responsible
internationalisation at these times?
Katrin Kinzelbach suggested an alternative
approach to promoting academic freedom - by
incorporating the Academic Freedom Index into
university rankings. By doing so, it will allow to
sanction universities in authoritarian countries.
However, the current situation in Russia
illustrates that state-level sanctioning harms also
those who oppose the demands of their
authoritarian governments. We argue that
promoting a university-based indicator rather
than a country-based one could also be
considered. Because the development of such an
index at the university level would increase the
weight of universities, their implications for
responsible internationalisation and support for
academic freedom. It would endorse individuals
and universities that support academic freedom
and victims of authoritarian excesses, and
prevent those universities and individuals that
support brutality and discrimination.



Find SUCTIA here:
www.suctia.com

www.twitter.com/SuctiA
 


