Systemic University
Change Towards
Internationalisation
for Academia

MANUAL FOR SUCTIA TRAINERS
February 2021

MANUAL FOR SUCTIA TRAINERS
This manual is Intellectual Output 2 of

SUCTIA
SYSTEMIC UNIVERSITY CHANGE TOWARDS
INTERNATIONALISATION FOR ACADEMIA
Erasmus + Strategic Partnership Project
2019-1-PL01-KA203-065656

The European Commission's support for the production of this publication does not constitute an endorsement
of the contents, which reflect the views only of the authors, and the Commission cannot be held responsible for
any use which may be made of the information contained therein.

1

Editor:
Amanda Murphy
Authors (in alphabetical order):
Uwe Brandenburg,
Marina Casals Sala,
Joanna Domagała,
Jeanine Gregersen-Hermans,
Karen M. Lauridsen,
Maciej Markowski,
Amanda Murphy, and
Dolly Predovic.
Acknowledgements (in alphabetical order):
The following colleagues participated as scientific advisors and critical reviewers of various drafts
of this manual:
Jane Christopher,
Marta Peña,
Ana Inés Renta Davids,
Mariana Sousa,
Amélia Veiga, and
Marina Vives.

The European Commission's support for the production of this publication does not constitute an endorsement of the
contents, which reflect the views only of the authors, and the Commission cannot be held responsible for any use which
may be made of the information contained therein.

2

CONTENTS

1.
1.1.
1.2.
1.3.
1.4.
2.

INTRODUCTION TO SUCTIA ......................................................................................... 7
WHAT IS SUCTIA? ............................................................................................................ 9
OBJECTIVES OF SUCTIA ................................................................................................ 10
ABOUT THIS MANUAL ...................................................................................................... 11
STRUCTURE OF THE SUCTIA IN-HOUSE TRAINING COURSE ........................................ 13
INTERNATIONALISATION OF THE INSTITUTION ............................................... 14

2.1. INTRODUCTION TO INTERNATIONALISATION OF HIGHER EDUCATION ....................... 15
2.2. THE HISTORY OF THE INTERNATIONALISATION OF HIGHER EDUCATION .................. 17
2.2.1. HAVE UNIVERSITIES NOT ALWAYS BEEN INTERNATIONAL?........................................... 17
2.2.2. UNIVERSITY MISSIONS: FROM SERVING THE NATION TO INTERNATIONALISATION........ 18
2.3. WHAT DOES INTERNATIONALISATION OF HE ACTUALLY MEAN? ................................ 19
2.4. INTERNATIONALISATION IN HIGHER EDUCATION FOR SOCIETY (IHES) .................... 20
2.5. CURRENT GLOBAL TRENDS ............................................................................................ 21
2.5.1. CHANGING GLOBAL DEMOGRAPHICS (PO, EC) ............................................................. 22
2.5.2. INCREASING GLOBAL STUDENT DEGREE MOBILITY (EC, P, ER) .................................... 24
2.5.3. HIGHER EDUCATION AS A GLOBAL MARKET (EC) .......................................................... 25
2.5.4. CHANGING ROLE OF GOVERNMENTS (P, EC) ................................................................. 26
2.5.5. NON-TRADITIONAL MODELS IN IHE (P, EC, T) .............................................................. 27
2.5.6. DEMAND FROM EMPLOYERS (EC) .................................................................................. 27
2.5.7. POLITICS – POPULISM (P, EC, PO) ................................................................................. 27
2.6. CURRENT TRENDS IN INTERNATIONALISATION ............................................................ 29
2.6.1. FROM INDIVIDUAL ACTIVITIES (LATE 80S) TO SYSTEMATIC INSTITUTIONALISED
COMPREHENSIVE INTERNATIONALISATION (P) ........................................................................... 29
2.6.2. FROM INDIVIDUAL “NICE-TO-HAVE” MOBILITY EXPERIENCE TO EDUCATING GLOBAL
CITIZENS (P, EC, ER) .................................................................................................................. 29

3

FROM LIVING ON MYTHS TO FACT-BASED ACCOUNTABILITY OR … FROM INPUT TO
OUTPUT, OUTCOME AND IMPACT (P, EC, ER) ............................................................................. 30
2.6.4. FROM ANGLO-WESTERN AND EUROPEAN-CENTRED INTERNATIONALISATION TO A
TRULY GLOBAL APPROACH AND REGIONAL SELF-CONFIDENCE (P, PO, ER) .............................. 30
2.7. FUTURE GLOBAL TRENDS ................................................................................................... 32
2.7.1. AGEING POPULATION AND DOUBLE LIFE CYCLE ............................................................... 32
2.7.2. AVERAGE GLOBAL TEMPERATURE RISE ............................................................................ 33
2.7.3. XENOPHOBIA AND POPULISM MOST COMMON TRAITS IN MANY COUNTRIES .................... 33
2.7.4. THE TECHNOLOGICAL REVOLUTIONS: ARTIFICIAL INTELLIGENCE (AI) AND BIG DATA ... 34
2.8. RANKINGS ............................................................................................................................ 36
LEARNING OUTCOMES: AT THE END OF 2.8-2.10 PARTICIPANTS WILL .................................. 36
2.8.1. MAIN UNIVERSITY RANKINGS............................................................................................ 37
2.9. YOUR OWN COUNTRY/REGION ........................................................................................ 39
2.10. YOUR OWN INSTITUTION ............................................................................................... 40
2.10.1. THE TRANSPORTATION METAPHOR .............................................................................. 40
2.11. UNITS INVOLVED IN INTERNATIONALISATION ............................................................. 42
2.12. CHANGE MANAGEMENT ................................................................................................ 43
2.13. WHAT IS IN IT FOR ME? ................................................................................................. 45
2.13.1. HOW CAN I CONTRIBUTE TO THE INTERNATIONALISATION OF MY INSTITUTION? ....... 45
2.6.3.

3.

INTERNATIONALISING TEACHING AND LEARNING ......................................... 51

3.1. INTRODUCTION ................................................................................................................ 52
3.2. TEACHING AND LEARNING IN THE INTERNATIONAL CLASSROOM................................ 53
3.2.1. THE EXPERIENCE OF THE INTERNATIONAL CLASSROOM ................................................ 53
3.2.2. A COMPREHENSIVE INTERPRETATION OF THE INTERNATIONAL CLASSROOM ................ 55
3.2.3. AN INTERNATIONALISED LEARNING OPPORTUNITY FOR ALL STUDENTS ....................... 56
3.3. INTERNATIONALISATION OF THE CURRICULUM AND INTERNATIONALISATION AT
HOME .......................................................................................................................................... 57
3.4. INTERNATIONALISING CURRICULUM DESIGN AND DELIVERY ...................................... 59
3.4.1. INTENDED INTERNATIONALISED LEARNING OUTCOMES ................................................ 59
3.4.2. THE INTERNATIONAL, INTERCULTURAL, AND GLOBAL DIMENSIONS OF THE
DISCIPLINARY CONTENT .............................................................................................................. 61
3.4.3. ALIGNMENT .................................................................................................................... 61
3.4.4. A STUDENT-CENTRED APPROACH TO TEACHING, LEARNING AND ASSESSMENT ............ 62
4.

INTERNATIONALISING ACADEMICS ....................................................................... 70

4.1. INTRODUCTION – FACTORS IN ACADEMIC INTERNATIONALISATION ........................... 71
4.2. RESEARCH AND INTERNATIONALISATION ..................................................................... 74
4.3. PUBLICATIONS ................................................................................................................. 77
4.3.1. RESEARCH FELLOWS ...................................................................................................... 79
4.4. VISITING SCHOLARS/PROFESSOR ................................................................................... 81
4.5. INTERNATIONAL RESEARCH NETWORKS, PROJECTS AND PARTNERSHIPS ................... 82
4.5.1. STRUCTURES FOR INTERNATIONALISATION OF RESEARCH ............................................ 82
4.5.2. INTERNATIONAL PROJECTS ............................................................................................. 82
4.6. INTERNATIONAL INSTITUTIONAL STRATEGIC PARTNERSHIPS ..................................... 86
4.7. EUROPEAN UNIVERSITIES ............................................................................................... 88
4.8. OTHER NECESSARY FEATURES FOR INTERNATIONALISING RESEARCH ....................... 89
4.8.1. SOCIAL MEDIA AND ACADEMIC PLATFORMS FOR INTERNATIONALISING RESEARCH ..... 90
4.9. PRESENTATIONS FROM FELLOW ACADEMICS OF INTERNATIONALISATION ................ 92
4.10. PRESENTATIONS BY COURSE PARTICIPANTS ................................................................ 93

4

5.

REFERENCES SECTION ................................................................................................ 94

6.

APPENDIX ....................................................................................................................... 100

6.1.
6.2.

TIPS FOR TRAINERS ....................................................................................................... 101
SOCIAL MEDIA AND TOOLS ........................................................................................... 103

7.

FIGURES .......................................................................................................................... 109

8.

TABLES ............................................................................................................................ 110

5
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1. INTRODUCTION TO SUCTIA
Welcome to the SUCTIA Project!
This is an exciting opportunity both for you and for your institution! This manual will give
you the key tools and information you need to become a SUCTIA Trainer able to deliver the SUCTIA
course in your institution. This course, which can be run as often as deemed appropriate, has the
objective to empower as many academic staff members as possible in order to truly internationalise
our higher education institutions from within.
It is hard to describe SUCTI Academia (SUCTIA) without prior mention of the SUCTI project,
which was its inspiration and foundation. SUCTI Academia is built on SUCTI, which was a three-year
initiative (2016–2019) approved for funding under the European Commission’s Erasmus+ – KA2
Strategic Partnerships for higher education, focusing on the internationalisation of administrative
staff. The project was coordinated by Universitat Rovira i Virgili (Tarragona, Spain), under the
supervision of the Coordinator, Marina Casals Sala. SUCTI has already shown that systemic change
through training programmes for administrative staff is a key to success for any internationallyfocused university and the impact of this change has been measured and assessed.
The framework for this Manual starts from the original SUCTI concept, and the first section
about internationalisation develops out of the SUCTI manual. The other contents of this Manual are
based on the knowledge, experience and research of SUCTIA members, including the first Intellectual
Output, the SUCTIA report, edited by Laura Rumbley and published in collaboration with the EAIE.
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Thank you for joining the growing SUCTIA family and for contributing with your knowledge,
skills and passion to the internationalisation of your institution. We believe that each one of us has
an important role to play in the internationalisation of higher education: pass it on!
Joanna Domagała
Coordinator of the SUCTIA Project
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1.1. What is SUCTIA?
The Systemic University Change Towards Internationalisation for Academia (SUCTIA) project
is a three-year initiative approved for funding under the European Commission’s Erasmus+ – KA2
Strategic Partnerships for higher education. The project is coordinated by Joanna Domagala from
Adam Mickiewicz University in Poznan.

The partners in the SUCTIA project are (in alphabetical order):
•

Adam Mickiewicz University in Poznan (Poland) http://international.amu.edu.pl

•

Centre for Higher Education Internationalisation (CHEI) at Università Cattolica del
Sacro Cuore (Italy) http://centridiricerca.unicatt.it/chei

•

European Association for International Education (EAIE) www.eaie.org

•

European Consortium for Accreditation in Higher Education (The Netherlands)
http://ecahe.eu

•

Global Impact Institute (GII) www.globalimpactinstitute.eu

•

SGroup – Universities in Europe https://sgroup-unis.eu/ University of Porto (Portugal)
www.up.pt

•

University of Porto (Portugal) www.up.pt

•

Universitat Politècnica de Catalunya (Spain) www.upc.edu

•

Universitat Rovira i Virgili (Spain) www.urv.cat

The project aims to empower academic staff by providing them with knowledge and skills
related to the internationalisation process. Academic staff represent the backbone of universities
through teaching and research, but their efforts in these fields – whether in terms of publications,
projects, or mobility - may seem solitary, and not part of the system. If academics begin to see
benefits also for themselves, and if they are convinced of the importance and added value of
internationalisation to the whole academic enterprise, they can become genuine change agents. In
this way, they can make a key contribution to the overall objective of the project which is to transform
the internal mindset of universities and enable them to become truly internationalised institutions.
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1.2. Objectives of SUCTIA
The objectives of the project are:
•

To raise awareness and shift the internal culture of our institutions towards
internationalisation, thus creating a systemic change in our institutions and in
European Higher Education

•

To transform the internal mind-set of universities and enable them to become truly
internationalised institutions

•

To promote internationalisation

•

To support educators, namely academics at HE institutions in their educational and
teaching developments

•

To assess the effects of the training sessions on the traits, attitudes and opinions of
academics regarding the internationalisation of their institution as a whole, as well as
teaching and research

The expected outputs of the project are:
•

A state-of-the-art report on participation of academics in internationalisation
strategies

•

Training sessions entitled “Train the trainers”

•

Blended training materials for in-house training

•

A network of SUCTIA trainers
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1.3. About this Manual
This manual is linked to the second intellectual output of the SUCTIA project, the
development and design of blended training materials. Its structure reflects the main areas which
will be the object of the training sessions, which are the internationalisation of academic institutions
as a whole, internationalising teaching and learning, and internationalising research.
The SUCTIA team is a diverse group which represents several different European countries
– the Czech Republic, Denmark, Italy, the Netherlands, Poland, Portugal and Spain. As such it is a
perfect space for developing materials that are inherently intercultural. There is no single model of
internationalisation of higher education, and although there are certain key ideas and principles,
each will take on a slightly different form when they are translated into action in a specific higher
educational setting. The team also represents different types of institutions, Universities, Training and
Research Institutes, International Associations, private companies, etc. This too has contributed to
the variety of perspectives produced and the diversity of materials.
Developing the manual has been a stimulating exercise for the whole team, and the material
that was finally included here is only a selection of what was produced, discussed, reworked and
critically reviewed. It is the result of considerable teamwork in which everyone played a part.
Undoubtedly, every trainer who picks up the manual will make something different of it. Some parts
may seem more important, some less relevant to the contexts in which one is working, and indeed
the different career stages that its users will be at. It has been developed in the hope of providing
food for thought, as well as some basic knowledge, and stimulation for self-reflection and discussion.

Overall methodology for the SUCTIA course
The overall methodology for the SUCTIA course is participatory and interactive. It has to be
fun for people to learn, be interested and finally become a change agent for internationalisation.
This course should be motivating, interesting and enjoyable. In order to reach these objectives, there
are some basic principles:
•

There are no stupid questions!

•

Allow people to ask questions at any time (but you are controlling the course and the
timings!)

•

Create an atmosphere of respect and where everyone can express him/herself

•

Have a code of conduct approved by everyone involved based on respect, equal
timings of active participation, one-microphone rule (only one speaks at a given time).
This code of conduct allows everyone to participate and respect others
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Training peers is a great opportunity to learn from participants. We are not “teachers”, but
facilitators, who make sure that the knowledge by all participants can be shared. The SUCTIA course
is also a great opportunity to listen and know the concerns of peers at our institution.
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1.4. Structure of the SUCTIA in-house training course
The course lasts 16 ‘academic’ hours (i.e. each teaching hour comprising 45 minutes). These
hours may be structured into various sessions depending on whether they are delivered online or in
a classroom. Our usual model is built of 8 two-hour sessions (i.e. 2 x 45 minutes).
To maintain the nature of the course, every session should include interactive activities, building
up to a kind of individual project, or presentation at the end, made by each participant. Each
institution may decide to change the amount of time dedicated to each strand, but the order of
topics should ideally remain the same.
While the actual timetable of the course can be moulded around each institution, a typical
distribution of the manual across these eight sessions might be as follows:
Session 1: Introduction to the project (45 minutes) + presentations of participants, icebreaking activity + introductory questionnaire.
Sessions 2 + 3: What is internationalisation? (Session 3 should include activities for
participants to apply new knowledge to their context, preparing for session 7).
Session 4 + 5: Teaching and Learning (Session 5 should include activities for participants to
apply new knowledge to their context, preparing for session 7).
Session 6 + 7: Internationalising research (in session 7, participants should make some kind
of presentation of their ideas of incorporating what they have learnt in their context).
Session 8: Wrap up + questionnaire.
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2. INTERNATIONALISATION OF
THE INSTITUTION
Uwe Brandenburg, Marina Casals Sala and Amanda Murphy
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2.1. Introduction to Internationalisation of Higher Education
This part of the manual prepares readers/ trainers for meeting the SUCTIA learning
outcomes regarding the history and nature of the internationalisation of higher education.
The intended learning outcomes are that trainers, having completed the SUCTIA programme,
should be able to understand and explain the basics of
•

Globalisation compared to internationalisation.

•

The developments in time of university missions.

•

The main features of internationalisation of higher education.

•

The main points in the development of Internationalisation of Higher Education.

This part of the manual juxtaposes globalisation with internationalisation and seeks to clarify
the two terms. It traces the originally international nature of the first universities, and the recent
recovery of internationalisation due to the globally connected world.
In the second part it outlines the main features of internationalisation of HE, and with
particular regard to an audience of academics. Topics are suggested for discussion.

Internationalisation means different things to different people, and in common parlance may
be confused with globalisation. Clarifying what we mean by these terms is the first step.

Globalisation characterises our constantly changing world: it designates the processes
whereby local conditions are increasingly tied to conditions all around the world. Globalisation affects
our economies, our political situations, our cultures and languages, the environment, disease,
language. It impacts on our identity, and may be perceived as a negative, though inevitable force.

The global is often seen as being in opposition to the local.
On the other hand, according to Hilary Kahn, “the term internationalisation… [is] not
consistently conceptualised or practised, even though different individuals might assume they are
using these terms in the same way as others’ (2019: 7). The term internationalisation was first used
in political contexts in the 19th century, and according to the Oxford English Dictionary meant “an

action or process of making something international in character, composition or scope”. The OED
provides its first example from 1860, referring to the ‘legal internationalisation’ of Scotland with
France, before becoming united to England. In fact, it is acknowledged that internationalisation
means different things to different people.
In the present context, our interest in internationalisation is specifically within the field of
Higher Education. In this sense, globalisation can be seen as one of the main drivers of
internationalisation. According to Altbach and Knight (2007: 290), globalisation is “the economic,
political, and societal forces pushing 21st century higher education toward greater international
involvement”. The changing world forces institutions to adjust in order to prepare graduates for such
a world. If competition in the workplace is global, students must be prepared to enter into that
competition. According to Haigh, internationalisation “is part of a whole university process that shifts

perspectives from the local to the global” (2014:21).
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Another perspective comes from Van Vught, van der Wende and Westerheijden, who posit
a difference between globalisation and internationalisation in terms of competition versus
cooperation:

“Globalisation

is

primarily

seen

as

a

process

of

increasing

worldwide

interconnectedness and competition, while internationalisation refers to relationships and
cooperation across borders between nations, or between single higher education institutions
situated within different national systems” (2018: 86).
Further to the above references, another interesting article on globalisation and
internationalisation can be found here:
https://www.universityworldnews.com/post.php?story=20180606110124870
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2.2. The History of the Internationalisation of Higher
Education
2.2.1. Have universities not always been international?
You might think the word ‘university’ has an intrinsic ‘universal’ meaning, implying
something that goes beyond national boundaries, but in fact the word just means ‘association’ (Rait
1912: 5). In the Middle Ages, expressions such as ‘Universitas vuestra’ were used to indicate ‘the
whole of you’, a body of people, and not necessarily ‘learned’ people. Nowadays, we can define a
University as ‘a corporation whose power of granting certain degrees is recognised by the State’
(Rait 1912: 5).
The beginning of university life can be identified in the 1200s, when there was a revival of
interest in scholarly enterprise, outside the walls of monasteries and convents which had preserved
knowledge throughout the early centuries. The cities of Bologna, Oxford and Paris became wellknown seats of learning, each having renowned teachers, specialized in certain topics. Bologna
became known for the study of law, Paris, and later Oxford, for philosophy and theology. Such a
centre of learning was initially known as a ‘Studium Generale’).
From the very beginning, these centres attracted ‘foreign’ or, as we call them now,
international students. Because of its fame for law, Bologna, for example, attracted many students
from abroad, not just from within the Italian peninsula, which was a collection of city states.
According to various criteria, which could have been their geographical provenance or nationality,
these students formed Guilds. These guilds gave them legal protection in a foreign country, and
enabled them, for example, to bargain over the price of accommodation with the ‘townspeople’
(Haskins, 1923).
With time, the Guilds grew and took on the name of ‘Universitas’, which existed within a

Studium Generale, in a way similar to a Faculty or School within a larger university nowadays. By the
fifteenth century, the importance of the Guilds grew to such an extent that they resembled a Studium
Generale, and the terms and realities merged to create a ‘Universitas Studii’. This is reflected in the
names of some universities today, particularly in Italy (Università degli Studi di Milano, di Genova, di
Padova).
One other interesting fact is that there were two basic types of universities: one that grew
from Guilds of students, which was the case in Bologna, and the other that grew from Guilds of
masters, which was the case of Paris. “Where students legislated for themselves, their rules were
neither numerous nor detailed” (Rait p. 10). Universities that grew out of student guilds were also
founded in Spain, Portugal, and France. This is an interesting perspective in the 21st century, where
the notion of students as partners is seen to be new. In fact, students have been protagonists in
universities since the very beginning.
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2.2.2. University missions: from serving the nation to internationalisation
As universities grew throughout the ages, three key processes can be discerned in the
development of their missions (Scott 2006). During the 1500s, nationalisation began to be a clear
mission, and the absolute monarchies of England, Spain and France ‘nationalized their universities
to serve the government more efficiently’. In this era, the teaching mission of the university was
dominant: as society evolved and the nation states were consolidated, universities prepared students
to work in the various roles of society, particularly positions of national leadership. This would appear
to be a step away from the international origin and nature of the early universities.
In the United States, on the other hand, around the 1900s, democratisation, or ‘service to
the individual of the nation-state’, became one of the key university missions. This is not surprising
as the US was the world’s first democratic nation-state. Contemporaneous to this in the 19th century
was the development of the German model of holistic university education, based on the ideals of
Wilhelm von Humboldt, in which the research mission was emphasized, together with individual
academic freedom. In this era, tertiary education could be said to emphasise service to the
individual’s needs, developing knowledge and skills.
The third process, which emerged most during the 20th century, was the development of

service to the public, which has increasingly become a core mission – the third mission - in the
universities of today. This emphasizes the link with the context, the society in which the university is
embedded, and leads naturally into our theme: the internationalisation of higher education. If society
is increasingly internationalised, the higher education institutions need to take this into account.
So where does internationalisation stand in terms of the mission of a university? The need
to produce graduates with an international worldview, well-prepared for interconnected societies
and systems with fluid borders, in which they can contribute to the global knowledge economy, while
taking their own national economic priorities into account, is nowadays a strong necessity. As Owen
(2020) puts it: “Driving the contemporary internationalisation of universities is the emergence of a
global knowledge economy in which intellectual assets, such as technological advances, software
innovations and human capital are seen as critical for the success of national economies.”
Contemporary

theorists

of

internationalisation,

however,

do

not

conceive

of

internationalisation as a fourth mission; rather, it is a perspective that broadens out the three existing
missions.
Discussion points:
•

How does the concept of globalisation affect the internationalisation of Higher Education
generally?

•

How does it impact your national Higher Education system?

•

How does it impact your disciplinary area?

•

How would you distinguish between globalisation and internationalisation?
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2.3. What does internationalisation of HE actually mean?
There are several well-known definitions of internationalisation applied to higher education.
For Jane Knight (2004), internationalisation is “the process of integrating an international, intercultural
or global dimension into the purpose, functions (primarily teaching/learning, research, service) or
delivery of higher education’. This definition focuses on the objectives and functions of education.
John Hudzik has coined the term ‘comprehensive internationalisation’, meaning 'a commitment,
confirmed through action, to infuse international and comparative perspectives throughout the
teaching, research and service missions of higher education. It shapes institutional ethos and values
and touches the entire higher education enterprise’ (Hudzik, 2015). This introduces the comparative
perspective with other systems, and emphasizes the fact that the process of internationalisation needs
to percolate throughout all dimensions of higher education.
The latest authoritative definition was coined by the team responsible for the Report on
Internationalisation of Higher Education, requested by the European Parliament’s Committee on
Culture and Education. This introduces the idea of intentionality into the process, and specifies two
goals, educational improvement and a contribution to society. The 2015 definition reads: 'the
intentional process of integrating an international, intercultural or global dimension into the purpose,
functions and delivery of post-secondary education, in order to enhance the quality of education and
research for all students and staff, and to make a meaningful contribution to society' (De Wit, Hunter,
et al. 2015).
Internationalisation thus impacts on all aspects of higher education, from its ideal, social and
economic purposes, its management and policies, to the everyday tasks and functions of lecturers
and students in the classroom. Some people automatically think of ‘mobility’, when hearing the word
internationalisation. As can be seen from the above definitions, mobility does not come into any of
them.
Discussion points:
•

Which parts of the above definitions resonate with your experience of internationalisation?

•

To what extent does your university have an internationalisation policy that reflects these
definitions?
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2.4. Internationalisation in Higher Education for Society
(IHES)
This concept was developed in early 2019 by Uwe Brandenburg, Hans de Wit, Betty Leask
and Elspeth Jones. The key idea is that internationalisation so far has been focusing exclusively on
higher education and its members, especially with regard to benefits. Given the urgency of certain
global developments (e.g. climate change, xenophobia, populism and anti-intellectualism), this group
felt that internationalisation in HE needs to also focus on societal needs. The current definition of
IHES is:

0F

IHES are activities in the overlapping area between internationalisation and social
engagement of universities. E.g. if a university initiates talks and meetings between international
students and the local population, or if a university sends local small entrepreneurs on study trips to
a different country using their university partnerships. There are many ways to engage in IHES and
the variety has been described in the newest IHES Study from 2020 2.
1F

1

Brandenburg, U., de Wit, H.; Jones, E., Leask, B. (2019b). Defining internationalisation in HE for society. Retrieved on
July 1, 2019 from https://www.universityworldnews.com/post.php?story=20190626135618704
2

Brandenburg, U., de Wit, H., Jones, E., Leask, B. & Drobner, A. (2020). Internationalisation in Higher Education for
Society (IHES). Concept, current research and examples of good practice (DAAD Studies). Bonn: DAAD.
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2.5. Current Global Trends
Global trends are the general developments that either currently occur or are predicted to
occur globally concerning international higher education. We can look at global trends from different
angles and there is much literature on them. In order to give an overview of the main current as well
as future trends, it is helpful to use the structure for megatrends developed by SITRA in Finland:

Figure 1. Global Megatrends 3
2F

Most global developments in higher education address several of these megatrends,
therefore we always provide a hint, which megatrend is affected by adding the relevant abbreviations
in brackets: PO (Population), P (Power), EC (Economy), T (Technology), ER (Ecological
Reconstruction).
Discussion points:
•

Which megatrends might be addressed by trends in higher education from your
perspective?

3

https://www.sitra.fi/en/publications/megatrends-2020-template/
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2.5.1. Changing Global demographics (PO, EC)
Some of the main aspects affecting global demographics are:
Declining birth rates in high income countries
This means that these countries must look for students abroad.

Figure 2. World population by level of fertility over time 4
3F

Population growth mainly in Africa and Asia:
The growing population looks for educational opportunities elsewhere. The massification has
led to a capacity and demand that has tripled in the last years. And the participation of the population
in higher education has risen.

4

Max Roser (2014) - "Fertility Rate". Published online at OurWorldInData.org. Retrieved from:
'https://ourworldindata.org/fertility-rate' [Online Resource]
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Figure 3. Population Growth by Continent 5
4F

Global explosion of the middle class:
At a global level, we are witnessing the most rapid expansion of the middle class the world
has ever seen. It is expected that on average 160 Mio people will join the middle class every year for
the next 5-10 years, increasing the share of people in this class from 3.2 Bio in 2016 to approximately
5 Bio in 2026. 6
5F

Labour shortage in “the West”:
Not the least due to the ageing societies, many economies – and especially those in the West,
but also in China and Japan – will see critical shortages of workforce in the upcoming decades:

5

https://twitter.com/TihoBrkan/status/1142740548681392129/photo/2

6

https://www.brookings.edu/research/the-unprecedented-expansion-of-the-global-middle-class-2/
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Figure 4. Shortage of workforce and demographic change 7
6F

All of this leads to brain circulation and global competition for talent, also explained in other
of the global trends, as most of these trends interact and affect each other.

2.5.2. Increasing global student degree mobility (EC, P, ER)
Nearly 5 million students studying abroad in 2016. “In 2017, there were over 5.3 million
international students, up from 2 million in 2000 (UNESCO, 2019). More than half of these were
enrolled in educational programmes in six countries: The United States of America, the United
Kingdom, Australia, France, Germany and the Russian Federation. Prominent sending countries of
international students include China, India, Germany, Republic of Korea, Nigeria, France, Saudi Arabia
and several Central Asian countries” 8.
7F

7

https://www.economist.com/europe/2015/09/17/more-vacancies-than-visitors

8

Image and text from: https://migrationdataportal.org/themes/international-students
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Figure 5. Internationally Mobile Students

If the growth of the 2006-2012 period is extrapolated until 2025 the number would rise
above 9 million by 2025 (65% of these students come from Asia) 9. Due to some of the demographic
8F

changes, the economy, human rights issues and employment possibilities, the increase in global
student mobility is exponential also reflecting on brain circulation and global competition for talent.
This student mobility is focusing on degree mobility, i.e. students who go abroad to obtain an
academic degree.

2.5.3. Higher education as a global market (EC)
•

Global demand for higher education exceeds availability

•

Implementation of tuition fees

•

Student as customer

•

HE as an industry - service oriented

•

Increasing importance of rankings and branding

9

https://www.erasmusplus.org.il/sites/erasmus2/UserContent/files/van%20Liempd%20%20Morning%20presentation.pdf
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•

English as the international higher education language

With rankings and global competition for talent, institutions are forced to change, to attract
the best students, to conduct the best research, to treat students as customers, to use the lingua
franca of this market (English) in order to become more attractive, to implement tuition fees as a
sign for quality (though this is not the only reason), to brand themselves and become more inventive
in a world where public funding in higher education is decreasing. Cross-border Higher Education
providers have also emerged to get a share of this profitable market.
The COVID-19 crisis has taken competition up to a new level, since now the COVID
management as well as state policies towards international degree students in a country might
heavily influence student flows. 10
9F

Since, in most countries, these students will pay fees and contribute to the economy through
additional expenditure (food, accommodation, travel, insurances, etc.), this mobility is of extreme
economic relevance. But even the exchange mobility such as ERASMUS has substantial economic
impacts. The German Academic Exchange Service (DAAD) contracted two studies evaluating the
economic impact of degree mobility 11 and credit mobility 12 showing immense effects: For credit
10F

1F

mobility, an annual state investment of 27 Mio generates a gross economic impact of 292 Mio EUR
and 3,176 jobs. The effect of degree mobility was estimated at 400 Mio EUR and 22,000 jobs.
However, this mobility also has substantial ecological effects (CO2 Footprint) which are so far not
widely discussed.
In the COVID-19 crisis, mobility has been heavily hit and assumptions are that it might take
up to 5 years to achieve the pre-COVID levels of mobility again. New posts on this topic can be
found regularly at https://www.universityworldnews.com/, which is recommended reading.

2.5.4. Changing role of governments (P, EC)
Across the educational systems we see declining national funding and an increasing trend
towards “the user pays”. Governments reduce public funding, therefore the introduction of fees or
looking for other funding options is a must. Privatisation and private equity grow in higher education
and the benefits of internationalisation are increasingly clear to governments (and employers)
pushing HEIs to much more and accurate accountability.
As the economic and other benefits of Higher Education Internationalisation become clear,
governments are increasingly pushing higher education institutions to become social and economic
players.

10

E.g. https://www.universityworldnews.com/post.php?story=20200710084000947

11

https://eu.daad.de/medien/eu.daad.de.2016/dokumente/service/medien-und-publikationen/studien-undauswertungen/studentische_mobilität_und_ihre_finanziellen_effekte_auf_das_gastland_prognos.pdf
12

https://eu.daad.de/medien/eu.daad.de.2016/dokumente/service/medien-und-publikationen/studien-undauswertungen/2014-effekte_der_credit_mobility.pdf
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Some governments fund agencies or foundations for the promotion of the higher education
system as a whole and develop funding schemes, programmes, scholarship plans and all types of
calls to promote the attraction of their own HEIs in the world.

2.5.5. Non-traditional models in IHE (P, EC, T)
Offshore teaching and various types of transnational education models (TNE) are gaining
ground. Traditional teaching has evolved into a variety of models in order to reach more students,
other markets, and to benefit those who do not conform to the traditional student profile. Offshore
campuses and teaching in other partner institutions in other countries has greatly increased, as well
as counting on the technological advances to reach a higher number of students and provide those
who work or have other limitations with access to education.
The introduction of online delivery, online teaching, and (albeit today already rather “dead”)
MOOCs as well as blended learning have become ubiquitous, not least due to the COVID-19
pandemic. In addition, we see a diversification of models of mobility, especially including virtual
mobility. In particular, the COVID-19 crisis has produced a boost in online, distance, e- and virtual
learning, including side effects such as the “zoombombing” phenomenon.

2.5.6. Demand from employers (EC)
Employers have realised the strong potential and qualities of the graduates that have had a
mobility experience. There are several reports focusing on the benefits of a study-abroad experience
and its attraction in employability. The Erasmus Impact study for instance confirms that EU student
exchange scheme boosts employability and job mobility. In an ever-growing global job market,
having had an experience abroad is only a plus.

2.5.7. Politics – Populism (P, EC, PO)
Major political trends have influenced internationalisation, most notably Brexit, Trumpism,
and refugees, but also questions about the positivity of internationalisation, the rise of protectionism,
nationalisms, or the use of English as a lingua franca versus the use of the local language in higher
education.
The emergence of a more conflicted public environment for internationalisation cannot be
denied. The effects of Brexit, of terrorist attacks, of Trump, of the arrival of refugees, the economic
crisis linked to unemployment, nationalisms, protectionism. All of these and many more have effects
on higher education as a market. As the trend to internationalise is real, there is also the opposite
tendency to protect the local culture and language of the globalisation effects and these two forces
can sometimes lead to conflict. It is important to have all of these elements in mind and study their
development.
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Table 1.
Learning outcomes
1.

Seven major global trends will shape the world of internationalisation.

2.

Each of them is intertwined with several of the other trends.

Indicators / assessment
•

Which of the following trends are among the seven global trends that influence
internationalisation? (put then 6, 3 of them being among the 7 trends)

•

How many students will be in need of Higher Education by 2025? 5 Mio, 6 Mio, 7 Mio, 8
Mio, 9 Mio?
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2.6. Current Trends in Internationalisation
2.6.1. From individual activities (late 80s) to systematic institutionalised
comprehensive internationalisation (P)
The early decades of internationalisation up to the late 80s and early 90s were characterised
by very few individuals travelling alone and managing issues such as visa, accommodation and
enrolment on their own, without receiving much recognition for their academic work or facing
difficulties in getting degrees accredited later in their home countries. However, especially with the
rise of the Erasmus programme and the introduction of the European Credit Transfer System (ECTS),
degree and particularly credit mobility (i.e. mobility only for a few months as part of your degree
programme at home) became much more organised and structured, international offices became
the norm and recognition of academic merit and degrees was harmonised across Europe. 13
13F

2.6.2. From individual “nice-to-have” mobility experience to educating
Global Citizens (P, EC, ER)
Following the first development, the first decades of more individual experiences as a nice
addition to your CV were then substituted in the wake of the Bologna Process as the largest global
development towards harmonisation of academic studies 14. Consequently, universities started to
14F

educate their students to become true global citizens with a global awareness. The UN sustainable
Development Goals (SDG) have become one of the key pillars of strategic university developments,
especially SDG4 (quality education) directly, poverty (SDG1), health and well-being (SDG3), gender
equality (SDG5) governance, decent work and economic growth (SDG8), responsible consumption
and production (SDG12), climate change (SDG13), and peace, justice and strong institutions (SDG16).
As Brandenburg et.al. say: “The UN thereby also clearly emphasises the relevance of the third mission
in HE. As a result, the SDGs have at least some traction in the HE community, especially since the
Times Higher Education University Impact Rankings, which began in 2019, attempt to capture the
impact of HEIs with regard to all 17 SDG goals. Hence the SDGs have become a focus for some
universities seeking to educate global citizens as part of their internationalisation strategy” (2020:
16).

13

14

https://www2.daad.de/medien/DAAD-aktuell/ihes_studie.pdf
http://www.ehea.info/pid34248/history.html
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2.6.3. From living on myths to fact-based accountability or … from input to
output, outcome and impact (P, EC, ER)
The first decades of internationalisation can be defined as living on myths, meaning that it
was more about what people “believed” internationalisation was about than what they “knew”, 15 e.g.
15F

mobility has positive effects, internationalisation is a goal in itself. This idea of self-sufficient
internationalisation was increasingly challenged and led to the debate about the provocatively
declared “end of internationalisation” (Brandenburg and de Wit 2011). As a consequence, more
sophisticated metrics have become crucial in internationalisation, such as realized mobilities as a
proportion of available placements or share of international students amongst all students. The most
current trend is measuring impact, i.e. what are the real effects of internationalisation. 16
16F

2.6.4. From Anglo-western and European-centred internationalisation to a
truly global approach and regional self-confidence (P, PO, ER)
For many decades, internationalisation was defined by European and Anglo-Western
approaches (Australia, USA, UK mainly). Asia, Latin America, and Africa were mainly considered as
source countries for international students or learning partners for institutional change (e.g. in the
TEMPUS programme). “However, the last 10 years have seen a major shift. {…} Latin America, Asia,
and Africa have seen substantial developments in internationalisation and in many cases, the
relevance of society is much stronger than it is in Europe. Moreover, especially Asian HE systems
have seen a tremendous boost in self-confidence. Initiatives such as 211 and 985 in China and similar
initiatives elsewhere have led to the rise of top-class universities which compete for talent on a global
scale, leading to the formation of the first elite university network of Asian HEIs in 2016 (the Asian
University Alliance AUA).” (Brandenburg et al. 2020: 18). However, there are limitations to this trend:
e.g. countries still copy foci on mobility, reputation and branding. Also, we see little continuity in
national HE and internationalisation policies in these regions.
The above are some of the well-documented current global trends.

15

Knight, J. (2010). Five myths about internationalisation. International Higher Education, 62, 14-15, de Wit, H. (2011).
Internationalisation misconceptions. International Higher Education, 64 (Summer), 6–7
16

Studies such as the Erasmus Impact Study 2014, the Erasmus Impact Study Regional Analysis 2016 or the European
Voluntary Service (EVS) Impact Study 2017 prepared the ground. See details in https://www2.daad.de/medien/DAADaktuell/ihes_studie.pdf
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Table 2
Learning outcomes
Participants are able to name the 4 trends in internationalisation.
Indicators / assessment
•

Please identify the correct internationalisation trends (put 6 there, 3 wrong and 3
right)

•

What does the acronym ECTS stand for (give 3-4 options, one right)

Besides the already happening changes and trends, there are also developments in the
future which will shape internationalisation.
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2.7. Future global trends
The following future trends in internationalisation are predictions by Uwe Brandenburg,
Managing Director of the Global Impact Institute.

2.7.1. Ageing population and double life cycle
The share of people beyond 60 will quadruple between 1990 and 2050. Therefore, the
population interested in and affected by internationalisation will be vastly different from today, no
longer focusing on the 18-24-year-old students.

Figure 6. Ageing Population

This will lead to people developing in what Uwe Brandenburg calls a double educational life
cycle:

Figure 7. Double Life cycle 17.
17F

17

Source: Uwe Brandenburg, GII

32

In the first circle probably 70% of students will participate in virtual mobilities during their
studies and another 30% will conduct physical mobility. In the second learning cycle at the age of
45-55, more will go physically abroad, also because many will move abroad for work anyway and
study and work will be much more intertwined.

2.7.2. Average global temperature rise

Figure 8. Climate Change

The now even conservative estimate of a rise in temperature by 2 degrees will already
substantially affect internationalisation. Universities will make CO2 compensation compulsory for any
physical mobilities. They will favour airplane CO2-neutral (electrical) mobility for long-haul
destinations and promote CO2-friendly mobility means for 90% of activities. Universities will restrict
airplane CO2-producing mobility to a maximum of 10% of all mobilities and – probably the most
influential trends – will invest 90% of internationalisation funds into IaH measures that are CO2neutral (e.g. augmented reality (AR) and virtual reality (VR).

2.7.3. Xenophobia and populism most common traits in many countries
The developments we see across the world in the last decade with xenophobia rising and
populism becoming the strongest political force in many countries is predicted to continue. As a
consequence, internationalisation will on the one hand have to fight harder for its relevance and
funding in the political arena. But this trend will also shape its face, since we will see more IHES
projects to educate the public and engage with the wider society.
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Figure 9. Examples for Internationalisation in Higher Education for Society (IHES)

2.7.4. The technological revolutions: artificial intelligence (AI) and Big Data
The most relevant tech revolutions in the next decades will be Artificial Intelligence (AI) and
Big Data. Both will shape the face of internationalisation more than probably any other trend
mentioned. Any kind of information will be available instantly everywhere, and much of that
information will be generated in ways we cannot fathom today. However, some innovations already
existing today can throw a spotlight on what this could mean and we can draw conclusions as to
how it will affect internationalisation. Universities will use implants that measure effects of mobility
on personality and physical health:

Figure 10. Examples for tech implants

They will apply Augmented Reality as a standard tool for internationalisation at home and
allow all students to have an international experience even if they cannot become physically mobile
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by establishing high-level virtual mobility environments and providing guest lectures through
holographic representations, actually integrating campuses across thousands of kilometres.

Figure 11. Examples for Augmented Reality and Virtual reality

Table 3.
Learning outcomes
Participants are able to understand the 4 future trends in internationalisation.
Indicators / assessment
•

Which is the probably most influential future trend out of the four (give all four, they
should select the last)?

•

What does a double educational life cycle mean (give 3 options, choose the right one)
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2.8. Rankings
Learning outcomes: at the end of 2.8-2.10 participants will
•

Know and have an understanding of the main rankings systems

•

Have considered how their institution is enacting internationalisation and understand
their role in this

•

Have gained understanding/empathy for the realities of the international community on
campus

University rankings are listings of higher education institutions ordered by achievement or
by combinations of various factors: research excellence, expertise, graduate employment, among
others. There are rankings worldwide and national rankings. There are subject-related rankings and
all sorts of rankings based on different approaches. There is a lot of disagreement around rankings’
accuracy or usefulness, but rankings are here to stay, whether we like it or not, and they play an
important role as a factor of attraction of students.
This section of SUCTIA is not only informative, but it also helps participants place their
institution and reflect on its strengths and weaknesses. This is why it is important to find the rankings
where our institution appears, as well as the best-known rankings. It is also important to compare
the 10 first universities in the main general rankings as they are generally the same ones with little
variations. In this section, there is also a mention to the institutions’ budgets linked to their position
in rankings. The information here is rather old, though probably largely applicable. It is not easy to
find this type of information, but it is important to try to use the most updated information available,
showing, for instance, the information in the following
Table 4. Cost per student (El País, August 16, 2012)
University

Cost [€/student]

Harvard, MIT or Princeton

150,000

Oxford or Cambridge

50,000

Spanish Universities

10,000

Knowing your own institution’s budget would also be important here. You can even ask
participants:

How much do you think is spent per student in your institution?

36

As a reference:
OECD countries spend on average USD 16,300 per student on tertiary educational
institutions.
At the tertiary level, 67% of institutional expenditure goes to core services, while roughly
30% of total educational expenditure per student goes on research and development (R&D). (OECD,
2020)

2.8.1. Main university rankings
Here is a list of the main university rankings:
Academic Ranking of World Universities (ARWU or Shanghai Ranking):
http://www.shanghairanking.com/
The Times World University Ranking:
http://www.timeshighereducation.co.uk/world-university-rankings/
QS World University Rankings:
http://www.topuniversities.com/university-rankings
World University Rankings U-multirank
https://www.umultirank.org/
CWTS Leiden ranking:
http://www.leidenranking.com/
Ranking web of universities:
http://www.webometrics.info/
There are many more rankings which apply different approaches: they can be compiled by
subject matter, by type of institution, considering Sustainable Development Goals and impact, and
so on and so forth. Some interesting ones follow:
•

Impact rankings (on SDGs)
https://www.timeshighereducation.com/rankings/impact/2020/overall#!/page/0/length/25
/sort_by/rank/sort_order/asc/cols/undefined

•

The Young University Rankings
https://www.timeshighereducation.com/world-university-rankings/2020/young-universityrankings#!/page/0/length/25/sort_by/rank/sort_order/asc/cols/stats

•

Rankings by subject matter: QS World University Rankings by Subject
https://www.topuniversities.com/subject-rankings/2020

•

World University Rankings by Subject – Times Higher Education
https://www.timeshighereducation.com/world-university-rankings/by-subject
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Showing information on rankings can be dense, there is a lot of information, names,
positions... Asking first which Universities participants think are the first on the main rankings, which
they think are there from their own country, what position their institution holds approximately, and
so on, will make participants think first, in a sort of a guessing game, and then contrast their opinions
with the real information. This can also be done via a poll or survey using an app such as Mentimeter
or Kahoot!, so that participants use their phones to answer a set of questions and there is a
competition to see who gets most answers correctly.
It is also helpful to have a slide with conclusions on the rankings, such as this one, in which we
have summarised the main highlights of the ARWU ranking (2020):
•

Among the first 20 → only 5 are non-US: UK 3, France 1 & Switzerland 1

•

European Universities top 100: 36

•

Australia has 7 among the first 100

•

Among the first 100:
o

41 are from the US

o

8 are from the UK

o

5 are from Switzerland, 5 from France, 4 are from Germany, 4 from The
Netherlands, 3 from Sweden, 2 from Belgium, 2 from Denmark, 1 from Finland

o

4 are Canadian

o

6 are from China

o

3 are from Japan

o

1 is from Singapore

o

1 is from Russia

o

1 is from Israel

After looking at the rankings, it is possible that if our institution is not well placed in them,
the energy of participants and mood may be a bit down. Address it!
For instance:

After seeing this, we have two options, which will it be?
Get depressed

Do our best to get
better

Figure 12. What to do? (Icons made by Freepik from flaticon)
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2.9. Your own country/region
It is important to put the institutional context regarding internationalisation in relation to
your national or regional context. The data available at a given time in a country/region can vary
and an update of the data in every edition of the SUCTIA course is a must. You may decide to
focus on a particular set of data or topic that is particularly relevant for your country/region, but
may not be applicable to another. All relevant information is important here and you know your
context better than anyone else, so decide what content you want to provide here that will be of
interest to your peers.
Here are some examples of surveys or data that we can use here:
•

Mobility numbers (incoming / outgoing) compared to other countries

•

Main destination countries for our outgoing students

•

Main sending countries of our incoming students

•

Progression of percentages of international full-degree students at bachelor, master
and PhD levels

•

Main positive feedback of international students who study in our country

•

Main weaknesses identified by these international students

•

Main countries with whom our country collaborates in research

It can be useful to check with your Erasmus Agency, Ministry of Higher Education or such, as
they can have some data that you could use. Other useful resources are:
•

OECD Education at a Glance: Among the interesting OECD publications we can find
reports by countries that can be useful here.
http://www.oecd.org/education/education-at-a-glance/

•

List of Erasmus National agencies:
https://ec.europa.eu/programmes/erasmus-plus/contact/national-agencies_en

•

International Student Barometer:
https://www.i-graduate.org/international-student-barometer

•

QS intelligence unit (reports, rankings…):
http://www.iu.qs.com/

One way to present the data (mostly facts and figures) is in a contest, like a guessing game,
or using some dynamic technique (on phones, physically, via Kahoot! Etc.). Always ask participants
FIRST, before giving them the information, in order to avoid blocking them with information that
they will not retain. This will keep them engaged and participating.
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2.10. Your own institution
What does your institution do in terms of internationalisation? All relevant information on
the internationalisation of our institution should be given to participants. Some of the important
topics that we can include are:
•

What does your university do in terms of internationalisation?

•

Does your university have a strategic plan? What about a strategic internationalisation
plan? What are the international priorities?

•

How is internationalisation communicated? How can I know what is going on?

•

What is the international vision/brand/image of the university?

•

Your university in figures (mobility numbers, international students, etc.)

•

The experience of one or two degree-seeking international students (a live
presentation or a video)

•

What are the mobility opportunities for staff? What about the mobility opportunities
for students? (it’s good to know!)

•

Is there a mentoring programme? Is there a language buddy system in place?

•

What does the university offer international students in terms of orientation? What
about visiting staff?

•

Are there student associations who deal with international issues?

•

Is your institution a member of any university networks? Which?

What else is applicable to your context?

2.10.1. The transportation metaphor
The transportation metaphor is very useful because it looks like a game and it is dynamic
and fun, but a lot of information is shared through it. Through the use of a metaphor, participants
will be able to express with more freedom how they perceive their institution/department/school
with regards to internationalisation. Choosing an image of a means of transport that one can relate
to his/her own institution’s internationalisation profile and seeing what ideas participants have is
useful for them as they have to reflect a bit out of the box about their institution. It’s also useful for
the trainer, who gets a sense of how internationalisation is perceived internally and can afterwards
act upon that, if necessary.
This metaphor can also be applied by taking two images: the present image of the
internationalisation of their institution and the one that they envisage for the future.
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Figure 13. Transport (Icons made by Freepik from flaticon)
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2.11. Units involved in internationalisation
Participants in the SUCTIA course may think that most of what is called « international »
(apart from research) is dealt with at the International Office. This is a common misconception.
Therefore, showing the different units and services that deal with internationalisation is generally a
much-needed eye-opener and a good way to portray all the units and services that are dealing with
internationalisation and that SUCTIA participants will likely interact with at some point in time. Asking
the main services who deal with internationalisation to present what they do in ten minutes is a great
way to give the floor to units and services who are able to present what they do to other colleagues
and also to show to which extent internationalisation is transversal.

1st mission:
Teaching

2nd mission:
Research

3rd mission:
Knowledge
transfer

Internationalisation
Figure 14. Units involved in internationalisation

Possible units as an example (depending on the university/context these will differ):
•

Research unit

•

International Projects unit

•

Postgraduate School

•

International Admissions office

•

Marketing

•

Study Abroad Unit
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2.12. Change management
What we are proposing to do with SUCTIA is in fact to accelerate a change process. As we
have seen, internationalisation is a process, and therefore it is not stagnant. Offering the SUCTIA
course to academic staff (while administrative staff can be targeted by the course SUCTI) will help
move the process on, further and faster. This is why it is important that we know how to enhance
this change process.
It is also important to understand that there will be opponents to internationalisation, people
who do not understand internationalisation, who feel threatened by it, or a myriad of other
possibilities. However, the majority of academic staff will fall under the “internationalisable” group
and if we manage to target most of them, the effects in our institution will be most likely already
tangible.
This image may be useful in this sense:

Opponents

Internationalizable Internationalisers

Figure 15. Evolution of the opponents

“Significantly changing the behaviour of a single person can be
exceptionally difficult work. Changing 101 or 10,001 people can be a
Herculean task. Yet organisations that are leaping into the future
succeed at doing just that. (…) They succeed (…) because their most
central activity does not center on formal data gathering, analysis, report
writing, and presentations- the sorts of actions typically aimed at
changing thinking in order to change behaviour. Instead, they
compellingly show people what the problems are and how to resolve
the problems.” (Kotter & Cohen, 2002, p. 7).
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Figure 16. Keys to real change

Seeing instead of analysing + Feeling instead of only thinking → these are the keys to real
change. This is why SUCTIA uses interactive methodologies to make participants SEE the main issues
and FEEL that they are important to the CHANGE that we want to see in our institutions.
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2.13. What is in it for me?
This is probably the most important part of the course and the message it carries should be
repeated throughout the whole training programme. Referring regularly to “what is in this for you?”
will motivate participants, make them understand the importance of internationalisation for
themselves, and make them want to contribute to it, in their teaching or research.
Getting participants on board with the internationalisation effort, making them firm believers
in the need to internationalise their teaching and research, and turning them into examples to follow
for their peers is our main goal. Motivating participants to contribute needs to be a constant concern
of trainers throughout the course.
And although the theory and the numbers are important, the key to change is FEELING, not
thinking! So, we need to bring internationalisation close to people’s feelings.

Internationalisation

Figure 17. What is in for me?

2.13.1. How can I contribute to the internationalisation of my institution?
These are some activities and messages that help in this direction:
•

How does internationalisation affect ME?

•

International vision: Being rector for one day

•

Getting to know international students:
o

Put yourself in an international student’s shoes

o

Why do they choose our institution?

o

What do they bring to our institution?

o

International students (tackling the prejudices)

•

Internationalisation - not my problem!

•

Integrated work versus added

•

Frustration and involvement – the train analogy
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How does internationalisation affect ME?
This targets the participant directly. It is an activity that can be done in three groups (using
a dynamic world café method), each one discussing one topic and then rotating topics among the
groups. At the end there must be time to provide feedback in the big group. This may be an initial
activity, which is then repeated at the end of the course, when the participants have seen the whole
picture.
Possible questions:
-

How does internationalisation affect ME as an academic and as a researcher?

-

How do/can I internationalise my teaching and research? How do/can I contribute
to the internationalisation of my institution?

-

If my institution were to become a truly internationalised institution, what would be
the changes that would take place? How can I get readier for these changes? How
would the changes affect me?

These questions make the academic think about how s/he contributes to the
internationalisation of his/her institution (not WHETHER s/he contributes but rather HOW, implying
therefore that the person should already be contributing!).
In these questions, we mention the fact that there are indeed challenges, but immediately we make
the participant reflect on how to address these.
Also, we ask them to imagine an already very internationalised institution 10 year ahead: this
creates immediately a reality in the person’s head and this reality points at the direction of
internationalisation. So how will their institution be and what changes will their teaching and research
undergo.
International vision for our own institution
What would we do if we had the power to decide? Let’s imagine being a Rector for one day:
what would YOU do in the field of internationalisation?
We can create two teams and each team prepares an election statement on the topic of
internationalisation that a spokesperson for that team afterwards enacts.
This activity makes participants think of what they would consider important in terms of
internationalisation and to create their own international vision.

Getting to know international students
Several slides and activities have this common objective: to bring the international students’
reality closer to university staff, who may or may not work directly with this group.

Put yourself in their shoes
This is an induction to make participants “feel” what it is like to go through some of what an
international student goes through. The trainer asks participants to open their mind and play the
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part, to close their eyes and imagine that they go back to the time where they were students
themselves and they were about to go abroad for the first time on their own.

Figure 18. Putting yourself in their shoes (photo from pexels.com)

Why do international students come to our institution?
It may sound like an obvious question, but many staff members have probably never
wondered why. A good way to be in their shoes, once again, is with a game. Create two teams, each
team chooses a nationality and they have to think and afterwards share their ideas on the following
questions:
•

Why did they choose our institution?

•

What attracted them to our particular education system / region?

•

What expectations did they have?

•

What difficulties did they encounter (logistically, culturally, psychologically,
emotionally…)?

•

How were they hoping the classes to be?

•

What is their learning system back home and what may be a shock for them at our
institution?

Why do international students come to our institution? (testimonial or video activity)
We may bring a couple of international students to the course to talk about their
experiences: the good sides and the challenges, their criticism of what could be improved and what
they have learned so far, what is surprising and interesting… Recording a little video with similar
interviews can give excellent results as well. Maybe the international office at your institution can
help with that.
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After the presentation plus questions or the video, you can ask participants to note down
what has surprised them or something new that they have learned thanks to listening to the
experience of these international students.
What do international students bring to our institution?
Again, this question is a good way to think of what they bring to us, as opposed to seeing
them profiting from the experience and only getting from us. Here we can refer to the concept of
internationalisation at home, as they help our graduates (especially those who cannot have an
experience abroad) acquire the set of global competences that they will need afterwards in the job
market.
International students (tackling the prejudices)
Creating a little debate among participants on the following questions has the objective to
create an open space for reflection, to voice concerns and prejudice, to learn:
-

Do international students need more than local students? What exactly?

-

Should the university offer them more than to local students? Why? What exactly?

-

What are some negative experiences that you have had with international students?
From what nationalities were they? (this can lead the way into getting into own
prejudices)

-

What are some positive experiences that you have had with international students?
From what nationalities were they? (this also leads into own prejudices, even if they
are positive ones! Nevertheless, it is important to always finish with the ‘positive’ set
of experiences!)

Internationalisation – not my problem!
One of the most common problems in getting people on-board the internationalisation
process is the fact that they do not consider that it is their responsibility. Three of the most common
excuses one gives when asked or hinted in the direction of internationalisation is:
•

I am overwhelmed already and cannot do more work

•

Internation… what? (not understanding or pretending not to understand what it is
about)

•

It is not my job… the internationalisation office is in charge of that or the Vice-Rector
for Internationalisation, but definitely not me

Naming these excuses are a way to help participants avoid adopting them. This slide should
make participants understand that “Internationalisation” affects everyone.
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Integrated versus added work
Because internationalisation should not be added to our work, but integrated into it, we can
use the toothbrush metaphor: Do we all spend our day thinking that we have to brush our teeth?
We don’t! And that is because we have integrated that already and we do not have to actively think
about it. We just do it. This is how internationalisation should work. We should not have to think of
it, but rather always organically take into account the internationalisation approach. If we are
preparing material for our course, or designing a new subject, for instance, we should make sure
that it takes the international students into account. That will prevent us from having to manage our
classroom without considering the international component. It is indeed true that preparing for a
course given in English (if English is not the mother tongue of the academic), setting up a COIL
activity or preparing the materials to incorporate the international dimension to it may initially take
more preparation time, but our local students will also greatly benefit from it by developing their
global competences through our teaching.

Figure 19. Integrated versus added [designed by Prosymbol from Flaticon]

Frustration and involvement – the train analogy
No one likes to feel frustrated and nowadays there is little tolerance for it. Still, in
internationalisation, it is a common feeling and we need to address it in the course, transforming it
into a more positive indicator. In fact, frustration can be perceived as a good indicator of involvement
and commitment.
Imagine A makes a cake and spends 2 hours baking it, preparing everything, cleaning up
and the result is not very good. Who will be more frustrated: A (who has put in the time to bake it)
or the ones who just will not eat much cake, as it is not so good? This is a very simple example on
how frustration can generally be a very good indicator for commitment. Now we just need to know
how to manage it and the following analogy may be helpful in this sense:
Let us imagine that we are on a train (the train representing our institution). Those working towards
internationalisation are at the front. They see where they want to take their institution, they are
convinced that internationalisation is their goal and they want to get there as fast as possible. They
believe they should go at 300 km/hour.
Everyone else from their institution is also on the train. Some of them do not like speed,
some are not convinced of where the train is taking them and some would just rather travel slowly,
stopping at every station and taking their time. Maybe they’d be comfortable on the train if it went
at 100 km/hour.
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In fact, the train is going at 200 km/hour, which can be very slow for some and too fast for
others. And we are all on the same train!
•

What happens then to those who are at the front and would like to travel at 300 km/hour
but are forced to go at 100 km/hour? How must they feel? → Frustrated, most probably.

•

What happens to those who want to go at 50 km/hour? Or who would much rather walk?
→ Uncomfortable, most likely; angry even to be going so fast.
So what can we do? First, realise that frustration is not always a bad thing, but a sign of our

commitment to internationalisation and to making our institutional train advance. Then, realise that
if you stop, turn around and look back at where you have come from, you have already come a long
way for sure and achieved many great things!

Figure 20. The train analogy (photo from pexels.com)

In addition to this, it is useful to remember that “Rome was not built in a day!” and that
changes do take time.
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3. INTERNATIONALISING
TEACHING AND LEARNING
Jeanine Gregersen–Hermans and Karen M. Lauridsen
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3.1. Introduction
This part of the manual prepares trainers / readers for meeting the SUCTIA learning
outcomes with a view to the internationalisation of programme design and delivery and to what this
means for teaching and learning in the international classroom. It is based on the concept of
constructive alignment and a constructivist approach to teaching and learning in higher education
(see e.g. Biggs, 2012; Biggs & Tang, 2011).
The intended learning outcomes are that having completed the SUCTIA programme,
trainers and lecturers 18 should be able to understand and explain.
18F

•
•
•

The main challenges of teaching and learning in the international classroom
How these challenges may be leveraged and turned into an internationalised
learning opportunity for all students
The pedagogical choices that will support lecturers in this process

This part of the manual provides an introductory section outlining key factors at play in the
international classroom in order to create an internationalised learning opportunity for all students.
This is followed by an introduction to a few key concepts: internationalisation of the curriculum (IoC)
and internationalisation at home (I@H), intended internationalised learning outcomes (IILOs) and
alignment, as well as the European frameworks that may guide the development and implementation
of internationalised programmes. Finally, under the heading of a student-centred approach to
teaching, learning and assessment, different modes of delivery and assessment are briefly described
and discussed, as are examples of pedagogical tools that may be helpful in the international
classroom.
In the slides developed for this part of the SUCTIA training programme, the content of the
following sections will be exemplified, as will several of the teaching and learning activities and
pedagogical tools mentioned.

18

In this text, ‘lecturer’ is the term used for all higher education teachers irrespective of their different job titles.
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3.2. Teaching and learning in the international classroom
The purpose of this section is to develop a comprehensive understanding of the
international classroom; it offers food for thought on how to turn the experience of cultural diversity
into intercultural learning and the development of international and global perspectives.

3.2.1. The experience of the international classroom
Many higher education institutions (HEIs) consider the international classroom the panacea
for developing students’ international, intercultural, and global competences. The diversity
represented by international students is claimed as a resource offering the opportunity to collaborate
in diverse teams in order to drive intercultural learning as well as international and global
perspectives on the disciplinary content.
However, the understanding of an international classroom is often limited to teaching in
English and attracting international fee-paying or exchange students (Gregersen-Hermans and
Lauridsen, 2019). Moreover, although there are many instances where the international classroom is
experienced as enriching, students and lecturers often seem to experience a number of challenges.
For instance, students may have distinctly different bodies of knowledge and expertise, and students
and lecturers may have culturally different expectations for appropriate and effective classroom
behaviour. In addition, they may experience cultural differences in values and communication styles
and in language backgrounds and language proficiency and, finally, students may have diverse
socio-economic backgrounds. These factors may hinder social bonding and the building of positive
intercultural experiences among students, all of which is essential for learning with and from each
other.
The lived experience of these challenges is often framed in a so-called deficit discourse: for
instance, lecturers may state that teaching international students takes more time; they associate this
with students’ lack of language competences or the appropriate pre-requisite knowledge or skills.
Home students may consider international students free riders who do not actively engage in group
discussions (e.g. Poort, Jansen, and Hofman, 2019). To create an international classroom that benefits
all students, these and other perceived deficits need to be reframed by offering contrasting
interpretations of the challenges. This helps lecturers and students to further explore difficult
classroom situations, seek clarification and understanding before they evaluate or make judgements.
Examples of the key challenges with contrasting interpretations are provided in this table:

53

Table 5. Examples of challenges in the international classroom and contrasting options for
interpretation.
Experience of difference

Examples of contrasting interpretations

Bodies of knowledge

o What is the purpose of water management: How to prevent

and expertise

flooding vs how to prevent draught?
o Research method: How do we know what we know and what is
true and valid?
o Textbooks and reference works: Which bodies of literature are
referred to and accepted in specific geographic areas or
disciplinary fields?

Values and

o How does one build trust: By being direct or by saving face?

communication styles

o How does one give and receive feedback: By focussing on
mistakes or by building the confidence of learners?

Language competences

o How does one understand silence: As a lack of language
competence or as careful consideration of the input of
lecturers or peers?
o How does one prevent bias: does lack of language
competence signal lack of understanding and does fluency
signal excellence? Or are language competence and
understanding not so directly related?

Expectations for appropriate
and effective behaviour

o How is student and lecturer behaviour interpreted: From a
lecturer and knowledge-centred perspective? Or a student and
experiential learning-centred perspective?
o Are lecturers primarily experts or coaches?
o Should students be expected to lead their own learning
process? Why (not)?

Socio-economic
backgrounds

o Are higher education opportunities open to all or are they
limited by (high) tuition fees or costs for study abroad?

Teaching and learning in an international classroom is not only about managing difficult
situations. A comprehensive interpretation of the international classroom offers inspiration and
guidance to design and deliver curricula which turn actual classroom experiences into intercultural
learning and the development of international and global perspectives.
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3.2.2. A comprehensive interpretation of the international classroom
A comprehensive interpretation of the international classroom extends the focus on local
and mobile (international) students to include other areas of diversity, such as ethnic minorities or
other non-traditional students. Further, although English functions as the medium of instruction in
most instances, what actually typifies an international classroom is learning and/or teaching in a
second or third language. So, lecturers may teach in their first or in a second language, which could
be a first, second or third language for their students.
In addition, three further elements need to be in place before a classroom can be labelled
as fully international. In an international classroom international, global, and regional perspectives
relevant to the specific academic discipline or profession are included in the curriculum. Intercultural
and global competences are articulated as part of the intended learning outcomes. They are creditbearing and embedded in teaching and learning and in the assessment of student achievements.
Moreover, the above-mentioned characteristics have implications for the design and delivery of
curricula and thereby also for the competences of lecturers. The final element is therefore the
alignment between the competences of lecturers and the complexity brought about by the
international classroom (Gregersen-Hermans and Lauridsen, 2019; Lauridsen, 2019).
The questions in the table below might help trainers reflect on the complexities of the
international classroom and start a discussion among participants:

Table 6. Example questions for reflection in order to create intercultural learning and the development of
international and global perspectives.
International classroom

Example questions for reflection

Diversity among students

How can the lecturer enhance social bonding and the friendship
potential among a diverse group of students?
How can the lecturer explore prior knowledge and experience of
all students?
How can lecturers include and listen to all voices and consider
them valid constructions of reality?

Language of instruction

How can lecturers and students build confidence to engage in the
language of instruction?
How can lecturers and students differentiate language issues from
knowledge or intercultural issues?
How can lecturers ensure that the quality of teaching and learning
is not hampered by teaching and learning in a second or third
language?

International, global, and

How relevant are these perspectives for the academic content?

regional perspectives
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Which are the core elements of these perspectives in relation to
the academic content? So, what is an international perspective on

national history / engineering/ law/ education, and why is this
relevant?
What type of future professionals are lecturers expected to
educate?
Intercultural and global

How are these competences relevant for future professionals?

competences

How can HEIs and lecturers educate open-minded and responsible
professionals and citizens?
Can HEIs and lecturers identify elements of intercultural and global
competence that are specifically relevant for a given academic
discipline or profession?

Competences of lecturers

What is the role of a lecturer in the international classroom?
Which additional competences are needed there? And how can
HEIs support lecturers teaching an international classroom?

3.2.3. An internationalised learning opportunity for all students
Following from the above, the ideal internationalised programme will provide an
internationalised learning opportunity for all students, both those who are mobile and those who
stay in their local home environment:

An internationalised learning opportunity allows all students, irrespective of their provenance,
to learn in a higher education setting together with their peers. The alignment of the content
to be learned, the teaching and learning activities, and the assessment forms applied will allow
all students in the cohort (i) to meet internationalised intended learning outcomes and (ii) to
develop international and intercultural graduate attributes as discipline-specific or generic
competences and skills (Lauridsen, 2020:209).
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3.3. Internationalisation of the curriculum and
internationalisation at home
The idea of creating an internationalised learning opportunity for all students, not only those
who are mobile, is based upon the concepts of internationalisation of the curriculum (Leask, 2015)
and internationalisation at home (Beelen & Jones, 2015). This section briefly introduces these two
concepts.
Based on a large Australian project, Leask developed the concept of the internationalised
curriculum:

Internationalisation of the curriculum is the incorporation of
international, intercultural and global dimensions into the content
of the curriculum as well as the learning outcomes, assessment
tasks, teaching methods and support services of a program of
study.
(Leask 2015:9)
Internationalisation of the curriculum is now a term used extensively across the world. As it
appears, the international, intercultural, and global dimensions permeate all aspects of a programme
of study, its content, and the way it is taught and assessed. The programme is intended for a
combination of local and mobile students. The same idea underpins the concept of
internationalisation at home (I@H), developed in Europe and most recently defined by Beelen and
Jones:

Internationalisation at Home is the purposeful integration of
international and intercultural dimensions into the formal and
informal curriculum for all students within domestic learning
environments.
(Beelen & Jones 2015:69)
It is important to note that a higher education programme may be internationalised
irrespective of whether or not there are mobile (international) students in a given cohort. Therefore,
a programme taught in the local (national) language to a group of local students may be
internationalised in the disciplinary content and in the development of students’ international and
global perspectives on the content and of their intercultural competences. This is not only for the
benefit of those students who are interested in working abroad when they graduate. It will also help
professionals working locally. Examples of this might be doctors, nurses or other healthcare workers
treating patients from outside the country or region; engineers installing equipment from a local
manufacturer in other countries or cultural settings; researchers and educators working with

57

colleagues abroad; professionals in business and industry collaborating or trading across borders;
professionals in the hospitality industry, tourism, logistics; teachers working at schools, etc.
Lecturers may or may not have come across the concepts of IoC and I@H even if they
themselves have been involved in developing the programme in which they teach. The concepts
have been included here as a reference for the idea of an internationalised learning experience for
all students. Readers who want to dig more into these concepts are encouraged to turn to the EQUiiP
thematic introduction to the International Classroom 19 and to the literature listed in the references
19F

section.

19

https://equiip.eu/activity/thematic-introduction-the-international-classroom/
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3.4. Internationalising curriculum design and delivery
A teaching approach based on constructivism entails that all students are expected to
actively engage in the teaching and learning activities. The lecturers, on the other hand, consider this
approach in their planning of their courses and the way they scaffold the students’ learning.
For the purpose of the SUCTIA programme, it is important to note that in internationalised
programmes
•

Intended internationalised learning outcomes (IILOs) are essential as the goal of a given
programme or course: What are the students expected to achieve? They are also
important as a benchmark for assessing student achievements

•

The intercultural, international, and global dimensions of the disciplinary content are
determined by disciplinary experts when they critically reflect on the content of their
curriculum

•

Alignment should be established between the content of the programme and of its
individual courses and the way these courses are taught and assessed. Alignment should
also be established horizontally across the subjects in a given academic term and vertically
from one term or year to the next

•

A student-centred approach to teaching, learning, and assessment is important when
lecturers scaffold the students’ learning in the international classroom; this will be
addressed in the final sections under the headings
o

Different modes of delivery in the international learning space

o

Examples of pedagogical tools

o

Assessment

These elements are discussed in turn below.

3.4.1. Intended internationalised learning outcomes
Intended learning outcomes (ILOs) are defined at programme and course levels. The ILOs
define the knowledge, skills, and attitudes that individual students are expected to have learned at
the end of the programme or course, that is, the knowledge they will have acquired and what they
will be able to do upon successfully completing their studies. ILOs are measurable, achievable and
assessable.
Intended internationalised learning outcomes (IILOs) also include the international,
intercultural or global aspects of what the students are expected to have achieved. This may apply
to international perspectives of the content as in example (a) below, students’ individual intercultural
competences as in (b) or their global awareness as in (c and d):
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a)

At the end of this course, students should be able to describe the parliamentary
democracy in [this country] and identify similarities and differences in comparison with
parliamentary systems in other European countries.

b) At the end of this programme, student should have developed an understanding of the
culturally different perspectives of their peers and be able to demonstrate a non-judgmental
collaborative approach to group work that is appropriate for and includes all group
members.
c)

At the end of this course, students should have developed their knowledge of how climate
change impacts on agriculture, in particular the production of wine, in different regions of
the world.

d) At the end of this course, students should have developed their knowledge of how climate
change impacts communities in different world regions who depend on wine production
but may not have the means to mitigate or protect themselves against these impacts.

As it will be seen, IILOs may be expressed at programme or course level. Example (a) could
be for a course in a Political Science Bachelor’s programme. The students’ understanding of
parliamentary democracy is not limited to that of their own country but is extended to comprise an
understanding of how and why it differs from that of other countries in the region – or the world.
The development of students’ individual intercultural competences (example (b)) takes place
over time. It should be explicitly included in the way the courses are taught and the way students
are expected to collaborate in the different courses; and it should be properly assessed (see below).
These learning activities need to be sensitive to and consider the different pre-entry levels of
international experience and intercultural competence that the individual students bring to the
international classroom.
Example (c) might be an IILO in a natural science programme on agriculture; it could be part
of a course specifically focusing on wine production; a microbiology course (e.g. including
microorganisms needed for fermentation or microorganisms harming grapes) or a course on water
management (e.g. risks of drought or flooding). One example could be how rising temperatures or
droughts in a given location force wineries to switch to a different sort of grapes or to move the
production of their grapes to higher altitudes. Depending on the disciplinary context, the IILO might
also be reformulated as in (d). In examples (c) and (d), global awareness is not mentioned specifically,
but is implied in the content.
A national qualifications framework has been established in the countries of the European
Higher Education Area 20 (EHEA), and the IILOs of a given programme must be defined within the
20F

national qualifications framework in the country where the HEI is situated. This, in turn, is aligned

20

http://www.ehea.info
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with the Framework for Qualifications in the European Higher Education Area 21. These frameworks
21F

may seem very generic, but the Dublin Descriptors 22 may help academics relate to the framework
2F

by adding a little more flesh on the bone. Interested parties are encouraged to follow the links in the
footnotes to these frameworks.

3.4.2. The international, intercultural, and global dimensions of the
disciplinary content
The intercultural, international, and global dimensions of the academic content covered in
the curriculum are essentially part of the disciplinary domain and / or profession. These dimensions
therefore need to be identified by the academics responsible for the development of the curriculum
in consultation with representatives of the world of work, e.g. through professional bodies and
associations or through engagement with businesses and industries, or the wider societal
environment.
Within disciplinary teams, the curriculum should be reviewed from the perspective of the
following question: What type of graduates does our future society need? This includes a reflection
on the tacit assumptions on the nature of the discipline and the associated appropriate teaching and
assessment methods, its comparative international and global perspectives, and the need for
enhanced intercultural competence of graduates. ‘Connecting the curriculum with professional and
societal needs contextualises intercultural competence development, gives it direction and meaning
and thereby enhances it transferability and relevance’ (Gregersen-Hermans, 2017:70).

3.4.3. Alignment
As already mentioned, IILOs should be measurable, achievable, and assessable. This first of
all means that they should be formulated in such a way that lecturers can ascertain the extent to
which students have achieved the outcomes foreseen. This requires an alignment between different
factors:
Table 7. Aligning International Learning Outcomes

ALIGNMENT
Aim & purpose

Topics / content

Assessment

Intended

Target group

Teaching & learning

Internationalised

Pre-Entry level

activities

Learning Outcomes

Scope (timeframe)

Literature & other
materials

21

http://ecahe.eu/w/index.php/Framework_for_Qualifications_of_the_European_Higher_Education_Area or
https://www.enic-naric.net/italy.aspx#anc09_26
22

http://ecahe.eu/w/index.php/Dublin_Descriptors
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In any programme or course, the factors in all four columns must be aligned. The aim and
purpose of a given programme or course, the target group, the pre-entry level of students, and the
time allocated to a course determines the level of complexity in the topics covered as well as the
teaching and learning activities and the set literature. All of this should be aligned with appropriate
assessment forms that will allow students to demonstrate the extent to which they are able to meet
the intended learning outcomes. While this may seem like a linear process from left to right,
designing a coherent and properly aligned course is an iterative process of going back and forth
until it all fits together in a meaningful way.

3.4.4. A student-centred approach to teaching, learning and assessment
Critical to the attainment of IILOs is the active engagement of students as co-creators of
their own learning. By inviting students to share their different experiences and perspectives, the
potential benefits of an internationalised classroom may be leveraged. Moreover, such a teaching
practice contributes to the inclusivity of the learning experience as it addresses all students. These
following sections briefly discuss how to actively engage students across the various modes of
delivery and assessment and provides examples of pedagogical tools that can be used in this context.

3.4.4.i Different modes of delivery in the international learning space
The mode of delivery depends on the learning environment and determines how the lecturer
is able to facilitate student learning with the aim of ensuring that students learn with and from each
other. A mode of delivery influences how students engage in order to share their insights and
perspectives, e.g. on the academic content of their studies, or how they collaborate in multidisciplinary
or multicultural groups. Face-to-face interaction is the more traditional mode of delivery and
includes e.g. lecturing, seminars, lab or other practice sessions. Increasingly, these are complemented
or even replaced by online or blended learning, e.g. in a flipped classroom, collaborative online
learning, virtual exchange or virtual mobility. When designing or delivering a curriculum that centres
on student learning, lecturers need to consider a number of guidelines, regardless of whether the
teaching is face-to-face, online or a combination of these modes.
To enhance engagement with the academic content and participation in classroom
discussion, students need to feel confident in their academic understanding and comfortable with
each other. Within each of the delivery modes it is therefore important that the students understand
•

The purpose of the learning activities and how these are connected to the IILOs and to
assessment

•

What is expected of them in terms of participation and learner engagement
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Moreover, they should be given the time and the support to
•

Develop the specific study skills for student-centred or active learning and group work

•

Get to know each other socially and develop trust and mutual understanding
These guidelines aim to provide a stimulating and safe learning environment and are

important for all students. However, especially in culturally diverse groups, giving time and
consideration to these issues improves the academic performance of the students. They apply to all
the different modes of delivery, although they need to be embedded in the programme design in
slightly different ways.
A face-to-face mode of delivery refers to student engagement in the same physical learning
space, maybe combined with some use of educational technology. While this may offer a full
immersion experience for the students, it is potentially the most confrontational as well. Therefore,
at the start of a programme, course or module, it is useful to include ice breaker activities and other
low challenges activities, such as think-pair-share or group work with students of similar cultural or
linguistic backgrounds. This might be combined with the use of response systems or other digital
tools (see below). As the programme, course or module progresses, more challenging formats can
be used such as project or case-based intercultural group work, in class presentations, and peer
feedback.
Online modes of delivery are referred to by a number of concepts, which have as a common
denominator the fact that student participation and learning takes place in a virtual learning space.
This is supported by online learning environments or platforms in which students can both work on
individual learning tasks and collaborate on joint assignments. The following online modes are
frequently mentioned as opportunities for providing an international and intercultural experience for
all students:
•

Collaborative Online International Learning (COIL 23) is a teaching and learning
23F

methodology that promotes the development of intercultural competence across shared
multicultural learning environments, by connecting academics and students across
borders, languages and disciplines with the help of digital collaboration technology.
Within a COIL setting, students combine working online on joint assignments with peers
from partner universities with study in their home environment. When the students
complete COIL assignments, these are credited as part of their degree programme. The
COIL process is exemplified in the section below under Pedagogical tools
•

In virtual exchange programmes, students have access to online education provided by
university partners around the world; they gain credits while staying at their home
university. This can take place as single online courses, full academic terms, or a full
academic year. Students may engage in virtual exchange programmes as a stepping stone
to physical mobility, to enrich their degree programme or to specialise in an area not

23

https://coil.suny.edu/

63

offered at their home university. It supports students in the development of their digital
and intercultural communication skills and in building an international network. Some
recent examples of virtual exchange programmes are provided by the Conference
Proceedings on Virtual Exchange (DAAD German Academic Exchange Service, 2020) 24
24F

•

Virtual mobility refers to the opportunity for students and staff to learn and teach for a
limited time at another institution, without being physically present there. Originally, it has
been promoted as an opportunity for students who are not able to enjoy a physical
mobility experience. More currently, virtual mobility is positioned as an opportunity for
sustainable formats of mobility, in line with the new priorities of the Erasmus+ programme
(Gaebel, 2020)
Blended mobility combines virtual mobility or virtual exchange with short episodes of

physical mobility. It is implemented within international university partnerships, which in some
instances also include business and industry. An example of the latter is the EU funded project
igCASES, 25 Creating University- Enterprise Alliance for a Spatially Enabled Society. Within blended
25F

mobility, students from different partner universities work in international and / or multidisciplinary
teams on a joint project. Collaboration takes place online and with face-to-face meetings included
as well, usually at key moments in the project. For example, an introductory week is typically
organised face-to-face and serves to enable students to get to know each other and to jointly
explore and clarify the assignment.
Two additional observations are relevant in this context:
•

Online sessions can be delivered synchronously in real time, asynchronously or on demand
though recorded sessions, which supports the delivery across different time zones

•

The online modes discussed here are not mutually exclusive, nor should they be
considered replacements of physical mobility or a physical international classroom
In addition to the opportunities these virtual learning spaces provide, there also are a

number of constraints. Typical for these (and other) virtual online learning spaces is increased
ambiguity due to the lack of a joint social and educational context. For instance, rules and regulations
may be different at the different institutions, the role of lecturers will vary, and there is limited
opportunity for informal learning and exchange among students or for just staying behind after a
class to asks some questions and interact with the lecturer. Moreover, although it makes a difference
whether students have met face-to-face or they have not met at all, it is much harder to pick up
non-verbal communication in an online environment. As a result, students may more easily resort to
stereotyping or feel less confident to engage in online discussions. Moreover, their attention span
will be shorter than in face-to-face settings (Brake, 2015).

24

https://www.daad.de/kataloge/epaper-daadkonferenzband/#2

25

http://www.gicases.eu

64

To mitigate these constraints of online delivery modes, the following enhancement of the
guidelines suggested above should be considered:
•

Delineation of academic content in short, easy-to-digest elements that are appropriately
scaffolded and aligned to the IILOs, e.g. dividing an online lecture into 10-12 minute
chunks

•

A balance between academic input and processing time by giving students the opportunity
to reflect or practice new skills. Moreover, regular formative feedback has to be included in
the planning and information about it communicated to the students in advance

•

Explicit and direct meta-communication about the purpose of the programme, course or
module, explaining why the academic content is relevant and in which context, how it is
going to be delivered, and what is expected from the students. In other words, the lecturer
lowers the context of information that is otherwise assumed to be known by the students
and thus compensates for the limited opportunities for informal contact. This includes
providing easy access to the lecturer if or when the need arises for individual students

•

Intercultural team or group work initially requires that opportunities and activities are
included in the formal curriculum in which students get to know each other and
understand the different educational, cultural, and linguistic backgrounds that each
student brings to the group. Furthermore, to keep the members committed to the group,
lecturers should facilitate joint reflection on the progress of the assignment and the process
of their collaboration. As a matter of good teaching practice, lecturers at the home
university may also mentor their own students on their online intercultural collaborative
experience to support their intercultural learning
Interested readers may consult the EQUiiP thematic text on Facilitating intercultural group

dynamics to enhance learning in and from the international classroom 26.
26F

3.4.4.ii Examples of pedagogical tools
This section introduces examples of pedagogical tools that may be used in face-to-face
teaching and learning or in online modes of delivery. The tools will be briefly described, and an
example will be given of how they may be used in a concrete context. It is important that the lecturers
always explain to the students why they have chosen a specific pedagogical tool (aim and purpose).
Response systems
A lecturer may use a response or voting system for different reasons:

26

https://equiip.eu/activity/thematic-text-facilitating-intercultural-group-dynamics-to-enhance-learning-in-and-from-theinternational-classroom/
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To check the extent to which students have understood a specific sub-topic. For instance, in

•

a lecture, s/he may ask a question and have the students vote on three possible answers. If
too many students do not yet have the correct answer, the lecturer will need to explain it
further in the lecture (on the spot), have students discuss the different answers in small
groups, refer students to relevant resources, or take it up in the next lecture or in a followup tutorial. See e.g. this example with Eric Mazur on peer instruction 27
27F

To start a discussion by having students agree with one of three or four statements related

•

to different theoretical approaches, points of view, or solutions to a given problem. There
is not necessarily one correct answer, and the results of the voting will visualise for the
students how their answers differ
Example of a voting activity to start a discussion

How would you solve this problem? (defined in relation to the disciplinary topic)
•

By solution A

•

By solution B

•

By solution C

Procedure
1.

Please vote

2.

The lecturer shows the results of the voting on the screen and encourages
students to argue in favour of their own solution in class (one or two for each of
the options). This allows all students to be engaged in the voting (taking a stand)
and makes it easier to speak up in class when they see that others have voted like
they have themselves (they are not alone)

3.

The lecturer decides on the scope and on any follow-up needed to this activity

There are several voting systems available free of charge, among them Mentimeter 28,
28F

Kahoot! or Socrative .
29

29F

•

30

30F

A response system such as Padlet 31 may be used to have students write short text
31F

comments – e.g. in a brainstorming session, to list key outcomes of a small-group

27

https://www.youtube.com/watch?v=JPnijSecLK0

28

https://www.mentimeter.com/

29

https://kahoot.com/

30

https://www.socrative.com/

31

https://padlet.com/
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discussion, or to show other results of a given task. As it appears in the examples here,
student may write individual or small group responses
The links to the response systems mentioned here exemplifies other uses that may be of
interest also in a higher education context.
Simulations, games, and role plays
Simulations, games, and role plays can be described as ‘intentionally constructed time bound
events meant to provide an opportunity for intercultural learning‘ (Ramsey, 1996:7). They offer
students the opportunity to explore cultural differences and commonalities and practice new and
unfamiliar behaviour. Their purpose is that they ‘challenge perceptions, expand perspectives and
facilitate change’ (Fowler, 2015:756). Moreover, they potentially provide a shared experience in a
relatively safe environment. Game elements in simulations and role plays create the need to interact
with each other to achieve a personal or a group goal. The impact of simulation games and role
plays on students’ intercultural learning is to a large extent dependent on the skilled lecturer to
facilitate the debrief in a culturally sensitive way. Moreover, the decision to include such events in
the curriculum has to be inspired by and aligned with the IILOs and needs thorough preparation.
The card game ‘Barnga’ (Thiagarajan & Thiagarajan, 2006) is an example of a simulation
game. This game has been developed to explore communication problems in intercultural settings.
It challenges the basic assumption that everyone behaves according to the same rules. It
demonstrates that instead of large value differences, often it is the subtle daily habits that create
intercultural misunderstandings and conflicts. This game works well both in culturally homogenous
and in diverse settings. In total it takes about 60 to 90 minutes; 30 to 45 minutes to play and an
equal amount of time for the debriefing.
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A three-step approach to Collaborative Online International Learning

Preparation
•

Lecturers from the participating HEIs collaborate on the joint design of the COIL activity. It is organised so
that student achievements are credited in the programme at their home institution

•

The design of the activity guides the students’ collaboration; all parties need to feel they benefit from it

•

Students are introduced to the idea of COIL before the beginning of the activity and to what is in it for
them

•

It is important to design an icebreaker activity that allows students to introduce themselves in an informal
and fun way, interact as new classmates, and generate a space of mutual trust

Collaboration
•

At the very beginning of the COIL activity, all students are introduced to its aim and purpose. They are
offered information on the intended learning outcomes, what they are expected to do to achieve these,
guidelines for their online collaboration with their peers, and the assessment criteria applied

•

Collaboration and interaction are key to COIL. Lecturers introduce the students to the online platform to
be used for the activity. In addition to this, students often find other channels of communication to
supplement the facilities of the official platform

•

It is important that lecturers monitor the activity to ensure that all students are in fact collaborating, and to
offer formative feedback as and when appropriate

Reflection
•

At the end of the activity, lecturers ask students to reflect on their achivements and what they have
learned from the intercultural experience of working with international peers

•

Students reflections may be documented as part of their assessment or separately, e.g. in a questionnaire,
a class discussion, or a combination of these two modes

Lecturers are advised to archive the materials on their platform in order to be able to
•

Evaluate and improve the design and content of the activity before a later iteration of it

•

Disseminate results to inspire peers in their own HEI and beyond

More information on COIL may be found at the website of State University of New York: SUNY COIL Center
(https://coil.suny.edu/).
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Further examples of activities aimed at intercultural learning can be found on the Cultural
Detective resource site and in books such as Berardo and Deardorff (2012), Gurung and Prieto (2009)
or Deardorff (2020).

3.4.4.iii Assessment
As already mentioned above, the assessment formats chosen must be aligned with the IILOs,
the content of the course and the teaching formats. Most importantly, the teaching and learning
activities should prepare students for the assessment where they are to demonstrate the extent to
which they have achieved the IILOs.
Assessment should be formative so that students learn from it. While this may not be the
tradition in all countries and HEIs, it should be noted that it is important to include feedback to
students in the course of the academic term and even after the summative assessment at the end of
the academic term (the examinations). In this way, students are encouraged to learn from their
mistakes and to move forward with their learning.
In short,
•

Assessment formats should be fully aligned with the IILOs

•

The assessment criteria should be made available to all students well in advance of
any assessment activity

•

Students should have the opportunity to become familiar with what they are expected
to be able to do; this should include formative tasks upon which they receive feedback
in the course of the academic term

•

Some aspects of the IILOs such as the development of students’ intercultural
competences, may not be assessed in all courses, but should be assessed at a given
moment, e.g. in connection with assessments in the final year. For further on this, see
e.g. the EQUiiP Thematic text Facilitating intercultural group dynamics to enhance

learning in and from the international classroom
National and institutional rules and regulations may provide opportunities or barriers for
changing or developing new assessment formats. This must obviously be respected. For those
interested in developing their assessments (and allowed to do so), the white paper by Bjælde et al.
on Current trends on assessment in Europe 32 contains concrete examples from different European
32F

countries and HEIs.
References and suggestions for further reading are provided in the final section of the
manual.

32

https://www.coimbra-group.eu/wp-content/uploads/WP-Trends-in-assessment-FINAL.pdf
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4. INTERNATIONALISING
ACADEMICS
Maciej Markowski, Amanda Murphy and Dolly Predovic
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4.1. Introduction – factors in academic internationalisation
Chapter 3 concentrated on the international classroom, and what it means to be in the
‘international learning space’ (EQUIIP 2019b), above all from the teacher’s perspective. Chapter 4
presents further ideas about internationalising the academic self (Sanderson 2008), through
academic mobility and research, in various forms. After all, no institution can internationalise without
‘the creative utilisation of the imagination and agency of those who comprise the university’ (Webb
2005). And this is a crucial point: internationalisation has to start from the self. As Teekens put it, ‘We
all have to cross borders. The ones in our heads may well prove to be the most difficult’ (2000, p.
18). Quite apart from considering mobility or international research collaborations, an academic
needs a personal and professional outlook which is authentic (Cranton 2001), goes beyond local and
national perspectives, accepts cultural differences and knows something of other cultures and ways
of thinking. Critical self-reflection in the form of Socrates’ ‘Know thyself’ is a good starting point.
Mobility for academics is “often an expected practice to be successful” (Bilecen and Van Mol,
2017), and is seen to be beneficial for improving the quality of higher education generally, developing
the circulation of knowledge and research collaboration (European Commission/EACEA/Eurydice
2014). Compared to student exchanges, however, staff mobility is considerably rarer: the latest
available comparative figures for Europe are from 2013-14: Total Erasmus + student mobility in
Europe: 272, 497; Total Erasmus + Staff mobility in Europe: 57, 488 (Erasmus Facts, Figures and
Trends, 2013-15). On a global scale, academic mobility can be seen to be less common than student
mobility, although it is harder to trace. In Figure 21, taken from Bilecen and Van Mol (2017), the data
show how academic mobility on a global scale is growing, although it lags behind student mobility.
The data they report, taken from the Institute of International Education, regards the decade 20052015.

Figure 21. The growth of international student and academic mobility (Bilecen and Van Mol 2017, p.
1244)
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The difficulties in calculating the extent of staff mobility derive from its various forms; apart
from Erasmus+ Short-term exchange, there are academic visits for joint projects, post-doc or junior
fellowships, conferences, sabbaticals, and short-term employment) all of which will be dealt with later
on. Barriers to academic mobility include replacement of the academic staff for both academic and
administrative tasks, family commitments, lack of financial support, and lack of recognition for the
experience abroad. Across the EHEA, about 50% of HE institutions do not even set outgoing or
incoming mobility targets for staff, neither is there a national strategy (Erasmus Facts and Figures,
2015), which is indicative of the importance assigned to the activity. See Figure 22 for an illustration
of this.

Figure 22. Countries with incoming staff targets 2016-7

In research on international research orientation and collaboration (Kwiek 2018), it emerges
that in the current output-dominated research climate of Europe, it is increasingly important for
academics to cooperate internationally, in terms of knowledge exchange, research and publications,
for the purposes of career incentives, access to funding and reputation. At present, younger
researchers collaborate less than more senior researchers, although this differs between hard
sciences and the humanities.
In this chapter, Section 4.2 presents how the concepts of internationalisation and research
are linked. Although research by definition goes beyond boundaries, to be an international
researcher and to internationalise research activities is also a deliberate choice and a strategy needs
to be adopted.
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Section 4.3 analyses international publications by focusing on globally accepted scientific
research methodologies, various types of scientific publications, the publishing process and the
impact of scientific publications.
Sections 4.4 and 4.5 discuss the meaning, purpose and activities of research fellowships,
visiting scholars and professors, while Sections 4.6, 4.7 and 4.8 look at how to structure
internationalised research, international research projects, and establish strategic international
partnerships.
Learning outcomes
After completing this section of training, participants will:
•

Be aware of issues regarding academic mobility

•

Be aware of the links between internationalisation and research

•

Be aware of the key features of publishing internationally

•

Have an overview of the key possible modes of structuring the internationalisation of
research

•

Be aware of the key challenges in design and carrying out international research
projects

•

Be aware of the key success factors in establishing strategic international partnerships

•

Be aware of the main uses of social media for internationalising research
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4.2. Research and Internationalisation
The focus of this section is on the engagement of academics in international activities
through research. A brief overview of definitions, issues and trends that emerge from the literature
can help frame the topic and point to the processes which improve the internationalisation of
research.
A comprehensive definition of research is provided by the OECD: research “comprises
creative and systematic work undertaken in order to increase the stock of knowledge – including
knowledge of humankind, culture and society –”. (OECD, 2015, p.44).
In order to be properly defined as research the activity must be:
•

Novel - to be aimed at new findings

•

Creative - to be based on original, not obvious, concepts and hypotheses

•

Uncertain - to be uncertain about the final outcome

•

Systematic - to be planned and budgeted

•

Transferable and/or reproducible - to lead to results that could be possibly
reproduced” (OECD, 2015, p.45-48)

Research can be divided into two categories: basic and applied. Both categories of
research are based on the fundamental concept of an increase in knowledge. Basic research aims
to acquire new knowledge and possibly formulating new theories, while applied research focuses
on determining possible uses for the findings of basic research.
Confusion might arise because the terms research and development are often used
together, but there is a fundamental difference between the two. Development, as opposed to
research, does not aim to generate new knowledge, but on the contrary to use the knowledge
developed through research for practical purposes, i.e., developing processes, tools, products.
To better understand this important distinction an example might help. Imagine a finance
professor who does research in the field of valuation and specifically on the impact of female CEOs
in the IT industry, on the cost of capital and on share prices. In an MBA class, the same professor
does not necessarily teach universally accepted valuation methodologies and the mechanism by
which variables such as gender bias might affect the inputs of the models used to calculate the cost
of capital. These same models have to be adapted to what investment banks locally consider relevant
valuation methodologies. It is relevant for MBA students to be taught how valuation theory is
translated into valuation techniques used in the investment banking industry. It is the mastery of
these technical valuation-related hard skills that will likely get them hired. The basic research done
by the finance professor to publish in internationally recognized scientific publications is often
developed into more practical valuation tools to be taught in class and used in the industry. This
distinction is important to understand the context of the following discussion.
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Definitions of research build on the concept of increase of knowledge. Definitions of
internationalisation instead build on the basic concept of “delivery of post-secondary education”
(see chapter 1). The most well-established way to create new knowledge and deliver a meaningful
post-secondary education is within the context of a university which “enable(s) students to become

autonomous individuals and world citizens by developing their own reasoning powers in an
environment of academic freedom” (Anderson, 2004, p.1). This is the Humboldt model of university,
according to which education is imagined in the broadest sense, where students build their individual
character by choosing their own way, and where teaching is guided by unbiased, independent
research and activities.
When, how, and why the purpose of higher education has shifted from Humboldt’s idea of
the pursuit of impartial truth through research to new economic imperatives, has been the subject
of debate for some time (Anderson, 2004). Certainly, with the Bologna Declaration of June 1999,
employability became a key objective in the agenda of higher education institutions (Sin & Neave,
2016). It highlighted a change that had already occurred in the previous decades, between higher
education and the labour market (Tomlinson, 2012). This shift towards employability has had a
number of consequences. Among them two are worth mentioning in the present context.
First, there might be confusion between the research that is done within universities and the
experiential development of the theories and concepts that have been generated through research.
It is sometimes argued that in order to prepare our students for the world of work, what is taught in
class has to be ‘useful’. ‘Useful’ is often used to refer to teaching specific professional skills valued by
employers. These specific skills are the tools or the processes developed by finding a practical
application to the theories and the knowledge generated by basic and applied research. The previous
example of the finance professor clearly explains this dichotomy. Academics are therefore obliged
to follow two paths: on one side, they must be involved in research and publish in international
journals and books series in order to contribute to knowledge and advance their career. On the
other, they need to be involved in delivering ‘useful’ post-secondary education to students to
prepare them for active participation in a globalized society. These two paths are not in contrast; on
the contrary, ideally, they are integrated and contribute to the development of the international
standing of a university.
The second consequence of the shift towards the goal of employability is linked with mobility
experiences. The discourse and research on the benefits of internationalisation for higher education
has often been focused on how international mobility experiences enhance students’ employability.
Only a minority of students, however, have the opportunity to engage in international mobility. It is
therefore necessary to understand the skills that are developed most in students by mobility
experiences, and investigate how academics can deliver these same benefits to the non-mobile
majority of students through internationalised at home curricula. Both academic research and the
international activities of the academics are therefore of huge importance in the development of
internationalised curricula (see chapter 3).
What emerges, as soon as we talk about research, is that there is conceptually little need to
try and define the internationalisation of research. Research, by definition, should be unaffected by
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cultural, national or ideological divides, it has to be novel and transferable. But perhaps the key issue
is that research does not happen by itself; it is people who have intuitions, ideas, and who can set
out plans to turn these ideas into research questions. It is the mindset of researchers which is at the
heart of the matter. If one researcher has meaningful academic relations with researchers in other
countries and contexts, then any research question will be faced by drawing on these relationships,
in academic dialogue, and will turn into international research projects that are then made
internationally public through publications. Research is an inherently social activity, and the question
at the heart of internationalisation and research is the person who conducts the research.
It may also be useful to define, explain, and discuss the international activities linked to
academic research. The next sections concentrate on publications (section 4.3), research fellows
(section 4.4), and research scholars/professors (section 4.5). The three ways discussed here in which
an academic can engage in international activities are all relevant for his/her career. All these
international activities contribute to building the cultural and social capital of academics and
therefore reflect on the international prestige of the institutions the academics represent.
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4.3. Publications
This section sets out systematically what is generally shared knowledge by all academics.
Why do we publish? Publications are a way of objectifying the output of research and disseminating
it. The objectification of research findings allows the researcher to increase his/her cultural capital
(Bourdieu, 1986), and the more internationally recognized the publication, the higher the cultural
capital of the researcher. Scientific publications have developed internationally recognized standards
to measure the quality and relevance of the research published. In order to have their work
published, nowadays academics follow a globally accepted structure in their research. The different
types of scientific publications, bibliographic metrics and the structure of scientific research are all
today based on internationally recognized standards (Kaur, 2013).
There are different many types of scientific publications. Table 8 presents a list.
Table 8. Types of scientific publications 33
3F

▪

Book – a monograph written by a specialist(s), reviewed and edited by experts, focuses on one topic
or related topics; or an edited collection, where chapters are written by experts on aspects of a topic,
and one or two scholars have commissioned, assembled and edited the chapters;

▪

Textbook – a collection of teaching materials;

▪

Handbook – a collection of instructional materials;

▪

Conference proceedings – a collection of texts, posters or presentations, presented at a conference;

▪

Dissertations – scientific work giving grounds for the award of a scientific degree;

▪

Research reports – description, a statement, a message on the work done;

▪

Statistical reports

▪

Journal articles

o

Research article – presents the results of a scientific study, that was carried out according to
the specified method,

o

Review article – provides an overview of existing research results on a specific topic,

o

Literature review – contains an overview of the existing literature on the subject, but also
indicating topics that have not been addressed yet or seem to be problematic;

o

Systematic review – a study, whose objective is to find the answer to specifically formulated
question using inclusion and exclusion criteria, publication analysis and evaluation.

It’s worth taking a moment to reflect on how publication processes started. The recording
of knowledge was traditionally associated with manuscripts and books, published and distributed by
publishing houses often associated with universities. A mark of quality in research is the publishing
house, particularly in the humanities, but since academic audiences are very specialized, not many
books are sold and it is expensive to publish. This leads to restricted access, with academic books
being mostly in libraries, and knowledge being the remit of relatively few people.

33

Source: https://www.biblos.pk.edu.pl/en/science/publishing-selected-aspects/types-and-structure-of-scientificpublication

77

The rise of the annual, quarterly or even monthly periodical, led to shorter written research
contributions, allowing for faster publication and spread of results. Research articles in scholarly
periodicals are intended to advance science through publishing the findings of original basic or
applied research; by publishing in these journals researchers gain recognition and become identified
with certain scientific results. Professional publications and general interest magazines are instead
publications intended to disseminate information in a particular environment or to society at large.
Academic publications in international scholarly journals have a peer review system, as do many
book series with well-known publishers. The peer review system is a guarantee of the quality of the
research published in terms of novelty and advancement in a given field of knowledge.
There are also specific metrics (scientometrics) which have been developed to measure the
quality, relevance and impact of a scientific publication. These measures are adopted internationally
and strive to guarantee that research is evaluated in a homogeneous way globally. Citations of
references and impact factors are the two most common measures.
Citation of the references is a measure of how many times a specific article/paper has been
used as a reference – cited in other scientific research papers/articles. The more citation authors get,
the more credit is given to their research work. The impact factor is used as a proxy of the relative
importance of a journal within its field: journals with higher impact factors are more important than
those with lower ones. Impact factors of journals are based on citation of references. A journal's
impact factor is based on how often articles published in that journal during the previous two years
(e.g. 2020 and 2019) were cited by articles published in a particular year (e.g. 2020). The higher
a journal's impact factor, the more frequently articles in that journal are cited by other articles. Other
more sophisticated metrics have been developed to measure the impact of a scientific publication,
but the foundation for all these measures is always linked to the number of citations.
In order to be considered scientifically sound and be published in a scholarly journal, the
structure of a piece of research has to follow internationally accepted standards (Creswell, 2013), also
from the point of view of ethics.
Ethics in research and science is a sensitive subject, perceived differently from culture to
culture. However, in international collaboration and research, scientific rigour is the expected
standard. As Lawrence puts it (2019: 5)
“Scientific misconduct classically includes fabrication, falsification, and plagiarism, but it is
not limited to these three actions[…] These include errors in citing the primary literature, using the
wrong statistics, elimination of data points to make the results appear significant, misleading titles,
failure to report results properly, duplication of data, improper assignment of authorship, and finally,
repeated carelessness[… ] One of the most important rules in science is giving others credit for their
work.”
Publications are the most direct way in which the research developed within a university is
internationally recognized. For academics the knowledge of publication processes is at the
foundation of their career paths, and informing young academics through periodic seminars,
newsletters or dedicated sites of publication strategies is the first and most important step into the
international recognition of the institutions’ research activity.
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Choosing the most appropriate publication outlet for research is an important process that
young academics need to explore. In most academic systems, there are both national and
international journals, particularly in the humanities, and the reasons for choosing one or the other
category vary, and need to be discussed. There are many online resources for academics to find
information on the most relevant journals for each field of study and their relative impact factors
(https://clarivate.com/webofsciencegroup/solutions/journal-citation-reports/)
(https://www.scimagojr.com/journalrank.php).
The digitalisation of research products (books and periodicals being made available online,
off-campus), and increasingly Open Access, has revolutionized the question of access to research
products and broadened audiences considerably, as well as speeding up the whole process.
The issue of publishing in one’s own language, or in English, the international language of
scientific academia, can be a delicate one, according to disciplinary areas. There is resistance in many
academic communities against the elimination of national languages as languages in which one can
conduct science; on the other hand, the ability to write and publish in English is a basic requirement
for international research. Similarly, rigorous peer review is a process that young academics need to
learn to cope with and participate in.

4.3.1. Research Fellows
A research fellowship is normally short-term academic research position at a university. The
position requires a doctoral degree, and can also include some moderate teaching responsibilities.
Research fellows tend to be relatively young, and taking up such a position is an excellent way to
start building up an international mindset and a network.
Fellowship programs are announced by universities, governments, research institutes and
other relevant bodies. A research fellowship enables an individual to spend time in an academic
community with which s/he is not familiar, and it can be a way to establish long-lasting academic
links between research-oriented individuals and institutions.
Confusion often arises between scholarships and fellowships, and sometimes the two terms are used
as synonyms. The most important difference is that scholarships always imply that there is financial
aid available for the scholar, whereas fellowships are primarily about status. With the fellowship status
a researcher may be accepted as a fellow of a certain college or department and have access to
some facilities of the particular university, i.e. library, research facilities, desk at the department,
entrance to private meetings, etc.
In the European context, the most well-known individual fellowship for post-doctoral
researchers is the Marie Curie fellowship (https://ec.europa.eu/research/mariecurieactions/), which
funds all areas of research and provides a living stipend as well as research costs. The Marie Curie
Fellowship offers many benefits and some are specifically targeted at foreign researchers working
outside of their home country. Another golden opportunity is offered by the Fulbright Visiting
Scholar program (https://www.cies.org/program/fulbright-visiting-scholar-program) which awards
900 scholarships annually to scholars from all countries. In their applications, scholars are supposed
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to have previously identified a Higher Education institution in the US where they could carry out a
particular project, which is evaluated by a commission for each country.
Many online resources (such as https://armacad.info/opportunities/fellowships or
https://www.ptglab.com/news/blog/how-fellowships-can-advance-your-scientific-career/)

offer

information on different tools for finding international fellowship programs.
Often universities themselves, sometimes through offices for International Research
Support, offer seminars as well as online resources to inform faculty about international research
fellowships e.g.,

https://www.bu.edu/cas/faculty-staff/faculty-staff-handbook/research/research-

resources/humanities-fellowships-and-grants-deadlines/. Ideally, doctoral programs should include
information about how to pursue research fellowships as a way of encouraging students to seek
international positions and develop a personal research network.

Universities that want to

encourage their faculty to take up research fellowships, which are sometimes unpaid, need to decide
to set aside funding for this purpose, and publicise it.
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4.4. Visiting Scholars/Professor
The terms visiting scholar, visiting researcher, visiting fellow, visiting lecturer or visiting
professor are often used as synonyms to indicate an academic/scholar from an institution who visits
a host university to teach or perform research on a topic the visitor is valued for, or else the host
institution is known for. Being invited as a visiting scholar is a sign of recognition of the scholar's
prominence in the field, and the purpose of visiting scholars’ programs is generally to bring an
internationally distinguished senior scholar who can contribute to the universities’ research activities
and boost the university’s international standing.
However, many institutions host scholars because they have a particular collection of literary
works of interest, for instance, or a group of scholars working on a particular topic, or else they wish
to attract scholars to help create a stimulating research environment. (Clearly, in order to be
attractive, an institution needs to set aside funding dedicated to visiting scholars.) In cases where a
university has an interesting collection that can be studied, researchers may have to submit the plan
of a project that they intend to carry out during their research visit. In each discipline, a researcher
knows or can find out through his or her academic network where there are opportunities to spend
such a research period.
In many cases the position is not salaried because the visitor is salaried by their home
institution, but this may vary from case to case. Typically, a position as visiting scholar is for a couple
of months or even a year, though it can be extended. It is not unusual for host institutions to provide
accommodation for the visiting scholar.
In addition to conducting their own research, visiting scholars/professors may be expected
to participate in other institutional activities, such as:
•

Delivering guest lectures or faculty seminars

•

Engaging in discussions with graduate or postgraduate research students

•

Undertaking joint research with faculty

•

Presenting a paper as part of the host university's seminar program
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4.5. International research networks, projects and
partnerships
4.5.1. Structures for internationalisation of research
Modern research is hardly ever performed by a single researcher or even a group of
researchers from a single university. More and more successful research activities require
international scope, outreach and cooperation. The growing impact of the international dimension
in the research activities of higher education institutions is also noticed in the policy documents. The
European Union’s Modernisation Agenda for Higher Education 34 indicates “Strengthen the capacity
34F

and outputs of higher education institutions by funding innovative cooperation projects between
institutions and their partners” as one of its key strategic directions.
Moreover, the European Union perceives international cooperation in research as one of the
key strategic priorities aiming to target the most important global challenges, like climate, health,
food and water supplies, etc 35. Those issues go significantly beyond the capacity of any single
35F

university or research institution.
This section aims to provide an overview of possible structural approaches
internationalisation of research. It includes different measures available to undertake in order to
facilitate international cooperation, such as international projects, institutional partnerships or, the
most recent EU initiative – European Universities.

4.5.2. International projects
Research projects are the basic form of international cooperation in the area of research.
There is no single unified definition of a research project. One of the most generic ones indicates
that it is “a scientific endeavor to answer a research question 36”. However, more a precise definition
36F

depends on multiple factors, i.e.: scope, nature, capacity, etc.
The international dimension of a research project brings additional opportunities for the
outreach of its results and outputs. However, designing and managing a successful international
research project goes beyond strictly scientific matters.

Discussion Question: Which factors would you consider important in the design of an
international research project?

34

https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52017DC0247&from=DA

35

https://ec.europa.eu/info/research-and-innovation/strategy/international-cooperation_en#why-is-internationalcooperation-important
36

Textbook and Academic Authors Association, The What: Defining a research project
https://blog.taaonline.net/2019/03/the-what-defining-a-research-project/
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The design process of an international research project collaboration might require taking
into consideration the following 37:
37F

•

Clarify why you might want to start an international research collaboration – i.e.
Interdisciplinarity, cross-fertilisation of ideas and methodologies, availability of resources or
equipment beyond available individual capacity, establish international research
collaborations

•

Consider the characteristics your international collaborator must have – i.e. Language,
cultural differences, reputation, reliability, communicativeness, work style, etc.

•

Consider practical approaches to establishing the relationship – international conferences,
guest lectures, visitors’ programs

•

Define the type of collaboration you want to pursue – this depends on multiple factors like
nature of the research questions, the purpose and/or scope of the study, the extent and
nature of the required expertise, preferences of funding agencies, previous experience with
your potential collaborators

•

Clearly define the main goals and expected outcomes

•

Be aware of the most important obstacles to establishing the relationship – like cultural
differences, professional jargon, conflicting research paradigms in different national settings,
disagreements on conventions or standards of practice, a lack of compliance with
international research protocols

•

Discuss dissemination policies as well as intellectual property rights at an early stage

•

Consider and clarify the extent to which you are prepared to share resources

•

Avoid conflicts of interest – especially in highly sensitive areas like military or medical
research

•

Be aware of potential funding opportunities

Concerning funding opportunities, researchers have various national and international
schemes at their disposal. The most popular and robust have been the ones financed by the
European Union within the Horizon 2020 program and its actions:

•

Research & Innovation

•

Innovation

•

Grants of the European Research Council (ERC) to support frontier research

37

de Grijs R (2015) Ten Simple Rules for Establishing International Research Collaborations. PLOS Computational
Biology 11(10): e1004311. https://doi.org/10.1371/journal.pcbi.1004311
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Since the Horizon 2020 programme has finished, no calls for proposals are available.
However, the new programme – Horizon Europe is currently at the final development stage. The
calls for proposals will be published at the Funding & tender opportunities webpage:
https://ec.europa.eu/info/funding-tenders/opportunities/portal/screen/home
One of the key success factors of an international research project is acquiring necessary
funding. Each type of funding actions, programs or schemes has its own requirements and
expectations. However, there are certain common rules for structuring a potentially successful
proposal. It is therefore worthwhile to consult available guidebooks for developing and structuring
international projects 38.
38F

However, each research project proposal should be developed strictly according to the
requirements and/or structure provided by the call for proposals. Key structural elements of the
proposal are usually provided by the funding institution within the call for proposals. Following them
should enable the reviewers to understand the relevance, quality and feasibility of the project.
Once the international project is successfully funded and launched, its management also
brings additional challenges for the consortium. Therefore, some of the recommendations for the
Horizon 2020-funded projects might be worth considering 39:
39F

•

Dedicate sufficient time to managing the project - be aware that internal communication in
the consortium, meeting project milestones and quality control of deliverables take up most
of the time of the Project Coordinator. Therefore, do not compromise on resources
dedicated to project management. The Project Coordinator should not necessarily conduct
all these tasks alone. Dividing and delegating tasks is recommended and it can be
determined at the project design stage

•

Focus first on people, instead of formal tools or structures - research management is a people
business and should ideally not rely on formal tools or hierarchical management styles. It is
advisable to use an all-inclusive and consensus-based management style. Also, use simple,
straightforward management structures with clearly defined roles and responsibilities
throughout the project. These roles and responsibilities should be given based on proven
competencies for the role, not because of status or hierarchical reasons

•

Trust is key - Excellent projects share a high level of trust among the partners at the end of
the project. As many consortium partners may be new to each other at the start of the
project, it is essential to invest in building and maintaining trust throughout the project. To
this end, frequent communication within the consortium is crucial; regardless of the mode
of communication

38

Mathias, Becker & Schütt, Brigitta & Amini, Siawuch. (2014). Proposal Writing for International Research Projects - A
Guide for Teachers.
39

https://ec.europa.eu/research/participants/data/ref/h2020/other/gm/h2020-guide-to-research-pm_en.pdf
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•

Intellectual Property (IP) agreements should meet the needs of all partners - IP issues are a
major determinant of project success and are often the reason for partners to leave the
consortium. Note that different organisations (e.g. research institutions and businesses) may
have very different IP interests. High-level IP agreements are usually insufficient to manage
IP issues during the project execution phase. It is therefore advisable to agree upon the
outline of the IP strategy with (the legal departments of) all consortium partners early on in
the grant application process

•

Include sufficient expertise in financial management - financial management of projects is
complex and often underestimated by Project Coordinators. If the Project Coordinator does
not have the required experience it is wise to include institutional financial departments or
an external specialised party

•

Be mindful of cultural differences - International consortia bring skills from multiple research
and cultural traditions to projects. This leads to diverse and valuable insights. To this end, it
is worth recognising cultural differences and understanding how they can complement each
other to move the project forward instead of becoming a barrier

Further useful tools:
•

Multiple tools supporting searching of the project partners are available here:
https://ec.europa.eu/research/participants/docs/h2020-funding-guide/grants/applyingfor-funding/find-partners_en.htm

•

Finding

inspiration

by

learning

about

project

success

stories:

https://ec.europa.eu/research/infocentre/index_en.cfm
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4.6. International institutional strategic partnerships
International institutional partnerships are a more permanent form of collaboration between
higher education institutions. The European Commission already in 2013 indicated strengthening the
connections between institutions in their international and strategic dimensions, as one of the key
priorities for comprehensive internationalisation strategies 40. The concept of strategic partnerships
40F

aimed to provide new synergies in education, research, innovation, etc. However, there is no onesize-fits-all approach in establishing international partnerships. It should take into consideration
multiple different factors, priorities and goals which institutions involved wish to achieve.
The topic of international partnership is not very well described or quantified, therefore it is
very difficult to develop an instruction for a successful one. However, this issue has been analyzed
within the eQuATIC (Assessing quality of partnerships amongst Higher Education Institutions) project
coordinated by Gent University. The report “Research: The Use of Data for Internationalisation in
Higher Education” 41 indicates the following conclusions on this issue:
41F

•

Most institutions do not have a policy for setting up, adapting or ending international
partnerships

•

Inactive international partnerships are rarely actively ended; mostly the partnership
agreements are allowed to stay in the files indefinitely or they expire without further notice

•

Whilst institutions generally perceive the quality of international partnerships as a priority
for internationalisation, most institutions do not pursue a quality assurance policy on the
formation, monitoring and withdrawal from inter-institutional agreements

The conclusions of the report suggest that the most common approach to establishing
international partnerships is not strategically-oriented. This might hinder achieving the full potential
of such cooperation between higher education institutions.
Based on the findings of the eQuATIC project, some general recommendations for higher
education institutions have been developed 42:
42F

•

Higher education institutions should perceive the international partnerships as a mean for
quality improvement. Therefore, institutional policies and strategies should emphasise their
desired impact on the quality of education, research, third mission, etc.

40

European Commission (2013), European higher education in the world, https://eur-lex.europa.eu/legalcontent/EN/TXT/PDF/?uri=CELEX:52013DC0499&from=NL
41

https://www.equatic.ugent.be/wp-content/uploads/2019/07/2019_eQuATIC_research_paper.pdf

42

https://www.equatic.ugent.be/wp-content/uploads/2019/12/equatic_policy_recommendations.pdf
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•

Higher education institutions should accept the necessity to develop an institutional policy
for their international partnerships. This policy should address the formation, monitoring
and cancellation of partnership agreements based on the available data and according to
agreed indicators. These indicators may require both quantitative and qualitative
information

•

Data-informed policies will require not only investment in information tools but also in
internationalisation of staff members who need to use these tools. Professional
development and training for staff members to improve digital skills and to work on data
(statistics, data processing) may be essential to raise data capability and dealing with datainformed policies across the board

•

Higher education institutions should facilitate a dialogue between staff members working in
internationalisation and quality assurance professionals at different levels inside the
organisation (e.g. heads of office, central level, faculty/departmental level)

•

Higher education institutions that perceive their international partnerships as important for
their institutional strategy should also be willing to evaluate their international partnerships
in a systematic and well-informed manner, and to include these regular partnership
evaluations in the internal quality assurance system of the institution
Research by Spencer-Oatey (2013) showed that mutual understanding, respect and trust are

key features for ‘glueing’ partnerships together; more recently Ma and Montgomery (2021) examined
partnerships between two universities in the UK and China and showed that interpersonal
relationships between academics in partnering universities gives a strong basis to building
sustainable international partnerships. It is understandable that if there are good interpersonal
relationships at the basis of a partnership, it is more likely to last; the challenge is for senior leadership
to recognise this and embed such partnerships into their strategy. The gap between the academics
actually carrying out a partnership and the choice made by strategists of which partnerships should
be continued and made strategic is one of the thorny issues in international partnership.
Discussion questions:
•

International research projects vs. Strategic partnerships - which one is better and when?

•

What are the main risks in establishing international strategic partnerships? How they can
be avoided / mitigated?

•

What are the main added values in carrying out international research projects?

•

What are the key differences between “in-house” and international research projects? (“Inhouse” meaning projects carried out entirely within domestic HEI or department)

•

What are the key success factors in design of international research projects?
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4.7. European Universities
The “European Universities” is most definitely the most advanced and sophisticated form of
strategic international partnerships within the European Higher Education Area.
At the 2017 Gothenburg Summit, EU leaders outlined a vision for increasing policy attention
in Europe to education and culture. One of the initiatives to take forward was '…strengthening
strategic partnerships across the EU between higher education institutions and encouraging the
emergence by 2024 of some twenty 'European Universities', consisting in bottom-up networks of
universities across the EU which will enable students to obtain a degree by combining studies in
several EU countries and contribute to the international competitiveness of European universities' 43.
43F

According to the overarching aim of this pan-European initiative, European Universities
would become the universities of the future, promoting European values and identity, strengthening
and enhancing the quality and competitiveness of European higher education. This ambitious goal
should be reached by supporting the following research-related elements of the consortia 44, i.e.:
4F

•

Share an integrated, long-term joint strategy for education with, where possible, links to
research and innovation and society at large, that goes beyond any potential existing
bilateral and multilateral cooperation

•

Establish a European higher education inter-university Build European knowledge-creating
teams (“challenge-based approach”) of students and academics, possibly together with
researchers, businesses, regional actors and civil society actors - depending on the overall
strategy and vision of the alliance - address together societal and other challenges of their
choice in a multi-disciplinary approach through:
•

Innovative learning and training that equip students and researchers with highlevel, entrepreneurial, Open Science and transferable skills for a fast-changing
labour market and knowledge economy and society, including through the transfer
of research results back into education

•

Creation of innovative solutions adaptable to different regions in Europe

There are currently 41 selected consortia of the first “European Universities”, based on the
results of the two 45 calls for proposals (https://ec.europa.eu/commission/presscorner/detail/en/ip_20_1264).
45F

It is highly anticipated that the individual institutions will shape their research policies and
strategies in order to meet the objectives of the program.

43

https://ec.europa.eu/education/education-in-the-eu/european-education-area/european-universities-initiative_en

44

https://ec.europa.eu/programmes/erasmus-plus/programme-guide/part-b/three-key-actions/key-action-2/europeanuniversities
45

https://ec.europa.eu/commission/presscorner/detail/en/IP_19_3389
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4.8. Other necessary features for internationalising research
In the era of digitalisation, where presence on the internet is an important sign of presence
in society, the awareness of and strategic use of academic social media platforms is another key
feature of the internationalisation of research.
Here we present some background information about the number of users of Social Media
in society. Currently, of the 7.83 billion human beings on the planet, 4.20 billion are active social
media users.

Figure 23. Digital users globally in January 2021 46
47F

Since January 2020, there has been an increase of 13% in active social media users. Many
public figures, including world leaders, have already recognized the need and the usefulness of
communication via social media, to gain influence. Social media communication may be the key not
only to convey messages, but also to keep order, stay in power or simply let societies come closer,
at least digitally, to their leaders. They use their social media communication channels strategically,
as more and more universities also do in order to engage their students and alumni, broadcast online
meetings and conferences, advertise their degree courses, etc.
Twitter is the most popular social media platform among world leaders, being used by 276
heads of state and representing 92% of all members of the United Nations, according to the site
www.Twiplomacy.com. The degree of possible influence can be gleaned from a few figures: in
November 2020, Donald Trump was the world leader with the highest number of followers (80 m),
followed by Indian Prime Minister Narendra Modi (63 m), and Pope Francis (50 m). Facebook is the
second most popular platform for world leaders, followed by Instagram; followers are fewer on these
46

Source: We are social
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media. The usage of social media in professional communication has been popular for over a decade
and is ever increasing. While some social media channels have proven their place on the market and
are continue to grow in popularity (e.g. Facebook), there are still new players emerging every year.

4.8.1. Social media and academic platforms for internationalising research
Research has shown that the quality of the learning experience has a strong influence on
recommendations of a university by international students (Ammigan, 2019). This kind of
international prestige is linked to the quality of the teaching and learning experience at a different
level from the influence of its research reputation, created through publications and networks, but it
is also extremely significant. The breaking down of barriers between academic staff and students,
not just geographically, is one of the features of international education, and this also happens
through the use of social media linking staff and students. This is a new form of professional relation
for both academics and students.
Why should academics be on social media? Because the world, their audience, is there.
Which social media are being used by academics and for what purposes? This will depend from
country to country. LinkedIn is the most professional form of social media, where universities have
official pages, and where academics increasingly showcase their CVs, their project experience, and
their publications. Many graduates seek out their professors among their first contacts, in order to
grow their network, and for a safe contact of mutual esteem. This also expands the network of the
academic. LinkedIn had 722m members at the last count, as Figure 24 shows.

Figure 24. Number of members - LinkedIn November 2020
Although LinkedIn is a professional website, there is a huge number of universities and
lecturers who are members of the platform. A search for ‘professor’ brings up 7 million hits;
professors engaged in Higher Education research, 1,7800,000. Using the filters, one can search for
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‘publications’ and ‘professors’: 76,000. A judicious use of this social media can create an audience
interested in the same themes; discussion groups can be created around specific themes, short
articles, or videos. Posting information about research or publications reaches a slightly different
audience than that of scientific journals and publishers and book series, although they may also
overlap. Recognition of publications, through comments and likes, can be translated in Bourdieu’s
(1986) term into a form of institutionalized cultural capital. What the researcher has
learned/discovered is thus no longer part of his or her own baggage (capital) of knowledge, but the
findings of the research have been formally presented to the scientific community through
publication, and have gained recognition. This development of the academic’s cultural capital brings
to a development of the social capital as well. It is, however, fundamental to realise that LinkedIn
links up people that know each other. If someone comments on a post you have written; replying to
it in some way is courteous and creates engagement. This can lead to new ideas of partnerships,
new networks.
Twitter: This platform is currently the most wide-reaching for drawing attention to new
publications, to conferences or interviews, courses or events of any kind, or a way to start a
conversation. As the fastest way of reaching an International audience, the brevity of the text of a
tweet and a well-chosen photo forces researchers to go to the essentials, to the heart of their
message. Tweeting is an art, and the best academics can have thousands of followers, if they look
after their tweets. Clearly, a Twitter audience needs to be built; it is not immediate. One needs to
start following academics who tweet, and listening to conversations, before starting one’s own.
Social

networking

Sites

for

academics:

https://www.researchgate.net/

and

https://www.academia.edu/ both allow academics (and teams) to create a profile, and post
publications. Users can search the sites for publications or researchers of interest, follow other
researchers, communicate directly with them, commenting on publications or asking for copies of
papers that cannot be found in libraries. Both sites may send emails to users with updates on topics
of interest, or advise that other researchers help in the broadening of the individual’s international
network. The network of academics/researchers developed can then lead to other forms of
international research activities.
Discussion Questions:
•

Are you present on Social media for academic purposes?

•

Do you have any positive or negative experiences of networking through these sites?

•

Do you promote your research on any social media sites?

•

Are you part of a research network? National or international?
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4.9. Presentations from fellow academics of
internationalisation
It may be useful to invite an academic to share his/her experience of a mobility period
abroad (10-15 min presentation), as well as an academic who can share his/her experience in
receiving a visiting faculty member.
Both these first-hand experiences can very interesting for participants. It can help others get
the courage to do the same, know about this possibility, or at least see a different reality very close.
And it is also encouraging for those presenting as they are able to share a good experience with
their peers and this can suddenly make the experience itself even more valuable.
Other possible ideas are:
•

To invite a faculty member to share his/her experience with European projects or tenders
for research projects

•

To invite a faculty member who uses Collaborative Online Intercultural Learning to share
his/her experience

•

To invite a faculty member who gives courses in English (if our institutional language is
not English)

•

To invite a faculty member to share his/her experience in developing a joint/double
degree
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4.10. Presentations by course participants
At the end of the SUCTIA course each participant will present his/her own experiences of
internationalisation, however minimal. An example of initiatives can be found in Renc-Roe, J. & Roxa,
T (2014).
The presentation can be of only 5 minutes (or less). Some examples of projects could be:
•

How the participant will develop a COIL activity

•

How the participant plans to manage the classroom with the active inclusion of
international students

•

How the participant plans to include more international bibliography in his subjects.

•

How the participant plans to introduce the creation of a common code of conduct at
the beginning of the courses in order to address differences in expectations and
learning styles during the course

•

How the participant plans to seek to publish more internationally

•

How the participant plans new project collaborations

•

How the participant plans to transfer knowledge gained in the course

It may be a good idea to invite the vice-rector for internationalisation or for teaching to be
present during the presentations. It gives participants the chance to present their project to
leadership and leadership gets to see the movement of the participants towards internationalising
their courses and research. Also, participants can have a platform in which they feel listened to and
recognised.
This is important for different reasons:
•

The participant feels that s/he has a way to contribute to the internationalisation
process and feels valuable

•

In the thinking process of what project to present, s/he can identify several ways to
contribute

•

Doing something, however little, commits the person in a stronger way to
internationalisation

•

If all staff members of an institution contribute with small projects, the
internationalisation of their institution will be a reality
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6.1. Tips for Trainers
There are some important rules to respect during training sessions:
•

Use a soft tone of voice, but that everyone can hear you well

•

Ask participants to open their minds and close their eyes

•

Ask them to breathe deeply three times in order to get ready for an activity

•

Tell them that whatever noise that they hear (street traffic or regular noises) will just help
them to pay better attention to the exercise and follow it better

•

Use only the present tense

•

Do not get too specific and if you do, offer options (for instance: you may know the
language or maybe not). You can use questions instead

An example could be like this:
1.

Close your eyes.

2.

Breathe deeply three times, taking your time. Breathe in through the nose, breathe out
through the mouth.

3.

Any noise that you hear during the exercise will make you pay even better attention and
follow the activity better.

4.

Open your mind and imagine that you go back in time to when you are a student and
you are about to go on a one-year mobility programme.

5.

You are in your room with your suitcase open. It’s very full and you need to leave some
things behind… but what?

6.

Should you take the photos of friends and family along? All the little presents that your
friends have put together at the last minute? There is no space for all of these. Memories
must stay behind.

7.

You have all the paperwork ready.

8.

Clothes and shoes for the different seasons. Are they enough? Are they suitable? What
else are your forgetting? What else may you need once there?

9.

You have already said goodbye to most of your friends. Tonight, you will say goodbye
to the family. Will you miss them? Will you get emotional? Will they?

10. What will it be like there? What is expecting you? How are you feeling inside? Are you
excited? Are you afraid? Are you confused?
11. It’s time to go. You say your goodbyes, you take your stuff and your big adventure starts.
12. When your flight lands, you are in your new country. What are the first impressions? Do
you know the language? Can you find your way around? How can you get to your new
home? By public transport you arrive at the room that you have rented for a few days
until you find somewhere more permanent. The room is simple, empty... You leave your
suitcase, sit on the bed: now you are on your own. How does it feel?
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13. You spend the first night, you are tired… how do you feel in this new setting?
14. It is day one and you go to the university, everything is new, you do not know anyone
and feel a bit lost. In your first class of the day, you hardly know how things work: the
professor greets everyone and starts off, speaking fast in a language that maybe you do
not master. It seems as if you are invisible and you are just trying to figure out how
teaching works here, what is proper and what isn’t… should you ask questions if you do
not understand something? Should you just wait till the end of the class? Should you
introduce yourself at some point? Would that be considered appropriate or maybe rude?
How do evaluations work here? Does attendance count? How do you feel with all of
these uncertainties?
15. Little by little, we take the time machine again and come back to the present. Take a
deep breath again and you can open your eyes now.

After the experience, let us share how it went:
•

What was it like?

•

How did you feel?

•

Were you able to imagine how it must have been?

•

Has that changed your perception of what international students go through?

•

Do you think you could adapt your teaching in a way to take into account what these
students must experience? Or even profit from their different perspectives?

•

This was a very simple exercise, but can you imagine being in the shoes of an
international student in other situations? Here you have a few to reflect on:
o

not feeling well

o

a sibling back home being sick

o

failing an exam for which we have done our very best

o

continuous rain for one full month

o

extremely cold weather that we are not used to for long periods of time

o

extremely hot weather that we are not used to for long periods of time

o

breaking up with a boyfriend/girlfriend at home because of the distance

o

feeling lonely
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6.2. Social media and Tools
There are hundreds of relevant tools to explore online. Which ones do you know and use?
A.
About.me: If you don’t have a website, this is for you. It aggregates your social media content,
giving you a stylish, one-page website.
Academia.edu: Share your papers, track their impact, grow your netwrk,follow colleagues.
Altmetric: Subscription-based tracker for your publications’ impact across different social media
metrics.
Amazon Author Central: Create a profile page, add your authored books, link to social media,
upload videos.
AnswerGarden: A neat little tool used for real-time audience participation.
Audiense: Formerly SocialBro. Analytic tool and social media management platform.
Authorea: Write, cite, collaborate, host data, and publish
B.
Basecamp: High-powered project management platform.
Bibo: Solely for teaching English online.
Bitly: Save, search and organise all your links from around the web. Group them into bundles. Share
them with friends.
Box: If you need more cloud storage before going pro elsewhere, here’s 10gb more (250mb
individual file limit).
Buffer: A tool to help you manage your social media postings, it auto-schedules posts; you just
need to remember to keep it topped up.
C.
Canva: Various graphic design tools, including mood board creation.
Chanty: Organise team conversations.
Coggle It: Collaborative mind-mapping tool.
CreateSpace: Part of Amazon, helping you self-publish all those books you’ve written.
D.
Devonthink: A useful way to store and manage your work and related media. Finds connections
between content where you perhaps wouldn’t find them.
Diaspora: Another Facebook, but with better values. Not strictly for HE, but good networking
potential.
Digg: User-rated news delivery service, sharing what’s buzzing online.
Diigo: Research and collaborative research tool and a knowledge-sharing community and social
content site.
Dlvr.it: A service that allows users to link their various social networking tools in order to reach a
larger and disparate audience.
Doodle: A useful way of scheduling meetings or making group decisions.
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Dropbox: For making sure the essentials are backed up, and sharing large files.
E.
Emaze: If you are bored with PowerPoint and scared of Prezi, then try emaze. It’s pretty snazzy.
EndnoteWeb: The online bibliographic package for storing your reading lists.
Eventbrite: Socially friendly ticket management system for events.
Eventifier: Create archives of events.
EverNote: If you like taking notes at conferences and want to share them, or just have them
accessible across devices, this works.
ExplainEverything: iPad app to do screencast lectures, import multimedia and more.
F.
Facebook: Social networking with colleagues and for teaching groups. The biggest social network
in the world.
FigShare: Allows researchers to publish all of their research outputs (presentations, figures, papers,
data, etc) in seconds in an easily citable, sharable and discoverable manner.
Flaticon: Free vector icons for presentations
FilmoraGo: Mobile app for video editing with a good range of functions.
Flickr: For curating and sharing image sets, finding resources and amazing royalty-free images.
Freepik: Free visual content for presentations
FrontiersIn: The Frontiers Research Network is a science publishing platform with a social
networking dimension.
G.
Github: Powerful collaboration, code review and code management for open source and private
projects
Glisser: Turbo boost your live presentations with this interactive social platform.
Google Docs: For collaborative writing.
Google Hangouts: Google video chat app.
Google Scholar: Recently providing additional services, such as Google Authors and citation
tracking for you or people you rate.
Google Slides: Create beautiful presentations with real-time Q&A board link from slide screen.
H.
Haiku Deck: A whizzy online presentation app that cleverly embeds imagery from around the web,
making it super speedy to make things pretty.
Hootsuite: A very nice app to bring together all of your social media accounts in one place.
HubZero: Open source software platform for creating dynamic websites that support scientific
research and educational activities.
Hypothes_is: Online discussion tool allowing sentence-level critique or note-taking on top of
scientific articles and other academic publications.
I.
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iAmScientist: Global community of science, technology and medical researchers who come
together to accelerate research, support career development and drive the distribution of
discoveries.
InCell VR: Action/racing game with a bit of strategy and science thrown into the mix in a rare and
highly unusual micro world of a carefully recreated human cell.
InMind VR: “InMind allows the player to experience the journey into the patient’s brains in search of
the neurons that cause mental disorder.”
InMind 2 VR: Explores the chemistry behind human emotion, inspired by Pixar's Inside Out.
Instagram: Widely used picture-sharing and storytelling tool.
ifttt: "If this, then that" is a service that allows users to connect various channels (e.g. Facebook,
Twitter, RSS Feeds, SMS, etc) and to create recipes. A recipe includes a “trigger” (if this) and an
“action” (then that). Go and have a play!
Infogr.am: Who needs a bar chart, when you can present stats in a creative, social format?
Instapaper: Keep track of articles, websites and anything you don’t have time to read immediately
but want to save for later.
Issuu: To upload your pre-prints in a beautiful format for online viewing.
iTunes: A place to upload and share your media content.
J.
Jiscmail: Old school social media using email lists. Loads (and loads) of higher education groups.
JoinMe: Video chat.
JournalMap: A scientific literature search engine that empowers you to find relevant research based
on location and biophysical attributes combined with traditional keyword searches.
K.
Kahoot!: Create, play and share games, make your own quiz or poll via @scottcolton2
Keep: Google’s notemaking app, very quick and easy to use. Use hashtags within a note to a
group.
Kialo: A really cool debating platform, bringing clarity to complex issues.
Kred: A visual history of your social media influence.
Kudos: Designed to help you increase the impact of your published research articles by tracking the
most effective networks for getting your work discussed and cited.
L.
LinkedIn: If you don’t have a website, and want an online CV, then your LinkedIn profile can
substitute. Also home to lots of great discussion groups. EXAMPLE
Lino: A Post-it, or virtual pinboard, with bells on.
Livestream: Create and watch live broadcasts.
M.
Medium: Popular blogging site.
MeetUp: Great way to create events and communities around them.
Mendeley: Reference manager and academic social network that can help you organise your
research, collaborate with others online, and discover the latest research
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Mentimeter: Mentimeter is an easy-to-use tool that makes facilitators and presenters look like stars.
No installations or downloads required - and it's free!
Mix: Curated news feeds around specific subjects.
Moodle: Open source course management system.
Morfo: Create an avatar from your photo and make it say and do anything
N.
NewsNow: Brings together news stories on a topic, ready for sharing.
Notion: The all-in-one workspace – for notes, tasks, wikis, and
databases. It even has an academic free licence.
O.
Overleaf: A real-time collaborative writing and publishing tool
P.
Padlet: Blank wall on to which you can write, embed and link images and video. Useful for
brainstorming, mind mapping, and live collaborative collage.
PaintVR: 3D painting app, from Oculus, works with Samsung Gear VR.
Paper.li: Create digital daily newspapers around specific keywords.
Pinterest: Social website pinboard to keep track of things and share them.
Pocket (formerly Read it Later): Discover an interesting article, video or web page, save it to your
Pocket feed and view it later.
Podia: You can handle your courses, digital downloads, customers, e-mail subscribers, payments
and data in one place, which is exactly what an online course creator would need.
Popplet: Collaborative mapping tool.
Prezi: Spice up your presentations with the zooming software, now with 3D.
Primary Pad: Open co-authoring space, useful in live settings, for multiple use, no log-in or
registration needed. Just share URL.
Q.
Quora: Ask a question, find an answer. Subject and topic guides. One tool to initiate research
development.
R.
Random42: A great VR platform showing biomedical content.
ReadCube: Fed up with going through multiple interfaces to discover and archive new articles? This
powerful platform gives you a portal to everything, for article discovery, storage, and annotation.
RealTimeBoard: Whiteboard for project planning.
Reddit: A place to share articles/blog posts and a huge traffic driver.
ResearchGate: Social networking site for academics.
S.
Scoop.it: Create a themed magazine.
Scopus: Abstract and citation database of scientific literature.
ScribbleItLive: Content cloud solutions.
Scribd: Share your documents in a large social community.
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SiteSucker: Lets you download whole websites for later analysis/processing.
Slack: Powerful project management and collaboration tool – cut down on email and get closer to
inbox zero.
Skype: For videoconferencing on the fly.
SlashDot: Self-described “news for nerds” platform. Science and tech related.
Slideshare: As it says, upload your documents/slides for public viewing.
SnapChat: Creative content without a footprint (deletes after a day) and another way to reach each
other. Popular with students.
SoundCloud: For anyone wanting to share or find audio material, this is a neat solution.
Spotify: Well known for listening to music, but you can also upload. Useful for music scholars:
research, curate, share, publish.
Squarespace: Website building platform. A current favourite!
Storyful: Helps newsrooms discover and verify the best content on the social web. Good for media
studies.
Survey Monkey: As it sounds, create surveys and share them.
T.
TEDx: “Ideas worth spreading” start off local. Visit these events for great insights into the next
thought leaders. Many are run by academics.
Televzr: Download videos from YouTube, Vimeo, etc.
Thinkific: Thinkific is a very easy-to-use online course platform.
TikTok: Instagram on steroids, but with a bigger youth focus, lip-synch to sound tracks and share
your insights.
TiltBrush VR: paint in 3D.
Tout: Capture 15-second video updates and publish them in real time to your social networks.
Tumblr: Popular blogging platform.
Tweetbot: Twitter client for MacOS and iOS devices, lets you have multiple Twitter feeds
(e.g. different hashtags) open at the same time. Useful for conferences.
TweetDeck: The Twitter-owned space to monitor and tweet.
Twitter: A microblogging platform to end all others.
Twitterfall: Visualise tweets during a conference to create another layer of activity.
TWUBS: Register a hashtag and help people find your event/project, etc.
Typeset: Write your journal manuscript in the cloud with autoformatting to your chosen journal.
U.
Udemy: I guess “Academy for U”? Join, upload a course, slides, video lectures, and even charge for
it. It may be a new marketplace for university short courses and the like.
Ustream: If you don’t have technical assistance to film your event, Ustream does it for you with a
few clicks.
V.
Vimeo: If the short upload limit on YouTube doesn’t suit your needs, then upload to here.
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Visme: Powerful infographic platform, free account with up to five projects.
W.
Wakelet: This platform may mean that you don't need a website anymore. Pinterest on steroids.
WhatsApp: Private messaging mobile app with encrption, owned by Facebook and be can be used
on a browser too.
Wikipedia: Follow and edit terms in your area of expertise.
Wix: Simple website creation platform.
Wizdom.ai: Create word clouds from data to understand the influence and importance within text.
WordPress: Popular website creation platform, it’s for free.
X.
Y.
Yammer: Private social network for use within an organisation. Many universities now using this to
collaborate securely across departments, geographies, content and business applications.
YouTube: Still the most popular video upload and share destination
Z.
Zoom: Video conferencing for teaching
Zotero: A bibliographic tool that also helps you share resources.
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